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Executive Summary

Introduction

The Good School Toolkit (GST) is an intervention developed by Raising Voices
to prevent violence against children (VAC) in Ugandan schools. The program
achieves this through influencing relationships among students, teachers,
administrators, parents, and the surrounding community. The effectiveness of
the GST was demonstrated by a randomised controlled trial (RCT) conducted
from 2012 to 2014, which showed that the GST led to a 42% reduction in VAC
by school staff.

As the program includes over 60 different activities and can be time-intensive
to implement, Raising Voices is interested in developing an abridged version of
the GST which will be called GST Agile. This agile version will be easier for
schools to implement and therefore easier to scale, while maintaining the
effectiveness of the GST.

IDinsight partnered with Raising Voices to conduct a qualitative process
evaluation of the GST in order to inform the development of GST Agile. This
engagement consisted of two phases. In Phase |, a Theory of Change (TOC)
was developed to map GST activities, intermediate outcomes, long-term
outcomes and key assumptions. The TOC informed Phase Il, the evaluation
phase, which had two primary objectives:

1) to understand which aspects of the GST are most important for
changing relationships within schools and ultimately reducing VAC; and,

2) to elicit feedback from stakeholders on the program and specific
activities in order to improve the GST.

Approach

Qualitative data were collected from stakeholders at nine primary schools in
Luwero and Kabarole districts of Uganda. This included 108 semi-structured
interviews with teachers (n=27), students (n=45), administrators (n=9), and
parents (n=27), and 18 focus group discussions (FGDs) with teachers (nine
FGDs) and students (nine FGDs), totalling 107 participants.
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Findings

The high-level takeaways from this report are as follows:

Important aspects of the GST

GST activities, particularly the student court and the suggestion box, are
perceived to help students improve their relationships with teachers, each
other and the school. Few activities were cited as not being important for
observed changes.

Workshops educate students, particularly on why VAC should not be used,
children’s rights, and how to treat other students.

Most students provide feedback to their teachers; the preferred
mechanisms are the suggestion box and speaking directly to a teacher.

GST-recommended policies are implemented in schools, but student and
staff understanding of the details of these policies can be inconsistent.

The Parents-Community Committee (PCC) has had moderate success in
educating its members on positive discipline, but more engagement of
parents is needed in order to decrease VAC in the community.

Teachers and administrators find that key aspects of the model, including
the six steps structure of the GST and multiple protagonists, to be useful in
program implementation.

Improvements to the GST

Many stakeholders had additional ideas for program refinements, including
providing more workshops and trainings to schools and prioritising
community outreach and sensitisation.

Recommendations

The study recommends that, for GST Agile to be more effective and impactful,
Raising Voices should:

1.

Prioritise the following activities:

a. Suggestion box because it is a preferred student feedback
mechanism, particularly for girls, and is widely considered to be an
important activity for improving relationships between teachers and
students and among students.

b. Student court because many stakeholders view this activity as
important for improving relationships among students, as well as
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between teachers and students.

Guidance and counselling of students by teachers as this is a
crucial activity in helping teachers develop empathy towards and a
greater understanding of children, which further helps to improve
teacher-student relationships.

Workshops since they seem to have contributed to education and
awareness of critical VAC issues.

Meetings (open meetings or meetings with the senior man/woman)
as they seem to be effective in encouraging freer communication and
building stronger relationships between students and teachers.

2. Consider deprioritising the following activities:

a.

Teacher evaluation forms as they have only been implemented in
about half of surveyed schools and few respondents cite them as
being a particularly important activity.

Magazines/newsletters because they seem to have only been
implemented in two or three surveyed schools, they did not emerge
as being important activities for any of the key changes, and they do
not seem to be commonly used as a student feedback mechanism.
Albums with GST-related songs as they seem to have only been
implemented at one school and were rarely mentioned by
respondents at that school as an important activity.

3. Implement the following critical refinements:

a.

Provide more workshops and trainings to schools. There are many
new teachers and students who have not been exposed to the GST
and require sensitisation to the program.

Provide clearer guidance on anti-VAC policies and consequences,
including training on these policies, to school administrators. As we
found variations in implementation of policies across schools, more
guidance in terms of a detailed policy framework should be provided
to school administrators.

Encourage female students to become more comfortable speaking
up and sharing their opinions. Though there seem to have been
improvements in interactions between teachers and female students,
girls generally still seem to be less comfortable approaching their
teacher to provide feedback than boys.

Improve communication channels between school administration
and parents. More communication regarding activities taking place at
the school and explicit invitations to participate in these activities
may help to encourage community involvement in the GST.

Prioritise community outreach and sensitisation. Utilising existing
community structures and communication platforms to sensitise
communities about the GST and the importance of VAC reduction
may help to increase community support for the program.

Extend protagonist training to all teachers and allow schools to
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select their own desired number of protagonists. This will allow
schools to have greater flexibility in GST implementation and will also
help schools to better mitigate against the effects of teacher transfer.

4. Consider exploring the following program innovations:

a.

Make feedback mechanisms more accessible and user-friendly. In
order to make activities such as the suggestion box more accessible
to younger students with less developed writing skills, Raising Voices
could explore using suggestion forms with visuals.

Encourage more collaboration among schools. This would allow
schools to share best practices and learn from each other’s
experience.

Provide additional GST materials to schools and communicate
regularly with schools about materials required. Raising Voices
should provide additional materials to the schools that require them,
as well as develop a mechanism to regularly communicate with
schools to ensure they have sufficient copies of all required materials
at all times.

Improve the physical toolkit by including more visuals and
increasing the font size. Incorporating these suggestions may
improve the ease with which school stakeholders interact with the
GST material.

Find ways to include younger students in the GST. This may include
workshops and meetings specifically for younger students that
present the GST material in an age-appropriate manner.

5. Conduct structured feedback sessions with schools so they can regularly
make suggestions for GST iterations and improvements to improve the
GST. This will allow school stakeholders to regularly engage with Raising
Voices to optimise the GST.
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1. Introduction

Violence against children (VAC) is a pervasive issue worldwide. One study
from 2016 estimated that up to one billion children globally experienced some
form of violence or neglect in the past year (Hillis et al., 2016). As the location
where children typically spend much of their time, schools are often the site
where VAC occurs. It may take the form of physical, emotional, or sexual abuse
by teachers and school staff towards children, or bullying and abuse among
children.

In order to prevent VAC in Ugandan schools, Raising Voices — a
non-governmental organisation based in Kampala — has developed the Good
School Toolkit (GST). The GST is a methodology that empowers all members of
a school community — teachers, students, administrators, and parents — to
explore what makes a healthy and positive school and guides them towards
realising this vision (Raising Voices, n.d.). A randomised controlled trial (RCT)
from 2015 found that the GST was effective in reducing physical violence from
school staff towards students (Devries et al., 2015).

While the effectiveness of the GST has been established, Raising Voices is
looking to make the GST more feasible for Ugandan schools to implement. As
such, Raising Voices has contracted IDinsight to conduct a qualitative process
evaluation of the GST with the goal of identifying which components of the
Toolkit are suggestive of being the most important for reducing violence against
children in schools as well as solicit feedback across teachers, administrators,
students, and parents on how to improve the GST. The findings of this study will
be used by Raising Voices to develop a “GST Agile” intervention that could
ultimately be rolled out to all of the primary schools in Uganda.



wisuin

1.1 Background on the Intervention

111 Description of Intervention

The history of the Good School Toolkit (GST) dates to 2005, when Raising
Voices conducted a study on violence against children (VAC) in Uganda wherein
60% of in-school children interviewed said that they experienced violence at
school on a regular basis (Naker, 2005).

Raising Voices developed the GST in 2008 with the aim of reducing VAC in
schools by shifting the culture of schools and the way they operate with respect
to VAC. It does this by influencing the relationships among various stakeholders
within schools (this will be elaborated upon further in Section 1.1.4).

Raising Voices seeks to influence these relationships through six key steps:

Step 1: Your Team and Network. Raising Voices begins the GST in a given
school by first seeking school management buy-in. The organisation then
conducts introductory training for two teacher protagonists and two student
protagonists. The protagonists recruit teachers, students, and parents to
committees.

Step 2: Preparing for Change. The GST protagonists conduct a survey to
measure the school’s starting point so change can be monitored. A day-long
workshop is held to educate members of the school community about VAC.
School-wide activities to reflect on the meaning of a Good School are initiated,
such as a school-wide ideas contest and classroom debates.

Step 3: Good Teachers and Teaching. Teachers are engaged in rethinking their
role and their relationships with students. School-wide open meetings between
teachers and students are organised. Teachers are encouraged to use creative
teaching techniques and their professional growth is supported through
recognition and feedback.

Step 4: Positive Discipline. The school learns about positive discipline methods
through workshop sessions. Standards and rules are created with the
involvement of the entire school. A student court is established to resolve
ongoing discipline problems.

Step 5: Good Learning Environment. The school learns about student life skills
and life-skill activities are integrated into the school day. Policies and tools that
improve student safety (e.g. related to sexual violence and bullying) are created.
The community is engaged in caring for the physical compound of the school.

Step 6: Good Administration & The Future. The impact of the Good School
project is assessed. The Good School Committee holds a transition meeting and

10
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the administration is engaged in defining the way forward for the school. A
community celebration is organised.

The six-step process is carried out over a period of approximately 18 months,
and the entire school is engaged in reviewing and changing the way in which the
school operates through the 60+ activities suggested in the toolkit.

The GST is intended to be a holistic package, with the overall approach being
more important than any one activity. Examples of GST activities include
workshops for students and teachers, student court, suggestion boxes, and
school-wide open meetings. These activities engage a number of stakeholder
groups, including students, teachers, administrators, parents, and community
members, in order to change the relationships among them to ultimately reduce
VAC in schools. This will be elaborated upon further in Section 1.1.4. The GST
has been fully or partially implemented in approximately 1,000 primary schools in
Uganda (Raising Voices, 2018), which represents approximately 4% of Ugandan
primary schools.

The GST has continuously evolved through consultations with stakeholders; it is
now in its third iteration and the program has also been adapted for use in
secondary schools (Raising Voices, n.d.). The schools where the GST has been
implemented are located in 22 districts in Uganda in both urban and rural
localities. The program has been implemented in both public and private schools
in these districts.

In order to further increase the potential impact of the program, Raising Voices
hopes to scale the GST to as many Ugandan primary schools as possible. As
such, Raising Voices is developing “GST Agile” to facilitate scaling the program
to more schools. The results from this study will feed into the development of
GST Agile. This will be elaborated upon further in Section 1.2.

1.1.2 Timeline of Implementation

As mentioned in Section 1.1.1, Raising Voices began researching violence against
children in Uganda around 2005. One of the key findings from this study was
that, while adults see VAC as an event (e.g. a slap), children see it as the
“context of the relationship” they have with the adults in their lives in that it
shapes their experiences and identity beyond just the violent event. Therefore,
Raising Voices concluded that any meaningful attempt to combat VAC must
address the full context in which VAC occurs, not just individual incidences of
violence (Naker, 2020).

Based on the findings from this study, Raising Voices began developing the first
version of the GST in 2007-8 using an iterative and consultative process with six
primary schools in Uganda (Raising Voices, n.d.). This involved partnering with

1



wisuin

schools “to define and trial school-based alternatives to violence,” (Raising
Voices, 2013, p. 7). Raising Voices began to implement the GST in approximately
500 Ugandan primary schools in 2009 (Raising Voices, 2013) and established 10
VACPCs (in collaboration with 10 partners) that could support GST
implementation in 2014 (Raising Voices, 2014). By 2018, the intervention had
been implemented in approximately 1,000 Ugandan primary schools. The GST
adaptation for secondary schools was published in 2020 and has since been
rolled out to more than 100 schools (Raising Voices, n.d.).
Figure 1: Timeline of GST Implementation
2007-8 Raising Vfi?eifstablishes 2020
Raising Voices develops first 10 VAC Prevention Centres GST is adapted for
version of GST alongside six (VACPCs) that can support and rolled out in
primary schools GST implementation secondary schools
....... ) ; TR S

...............,
¢
.

2005 2009 2018
Raising Voices begins Raising Voices GST scales to 1,000
researching VAC in implements GST in primary schools

Uganda 500 schools

11.3 Previous Research on the GST

There have been a number of studies conducted to understand the effects of
the GST on violence against children and other goals. This includes articles
published in academic journals based on data from a randomised controlled trial
(RCT) conducted from 2012 to 2014 (Devries et al., 2015; Merrill et al., 2018), a
guantitative process evaluation (Knight et al., 2018), and a qualitative study
conducted in 2014 concurrently with the RCT'’s endline data collection
(Kyegombe et al., 2017).

The key findings from these studies generally point towards the effectiveness of
the GST. The RCT findings provided strong evidence that the GST reduced
violence in schools; specifically, there was a 42% reduction in physical violence
from school staff (Devries et al., 2015). Further analysis of the RCT data along

12
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three key dimensions indicated that students felt supported by teachers and
other students (relational), attitudes towards physical discipline changed among
teachers, students, and the community (psychological), and that both students
and teachers were more engaged with their schools (structural) (Merrill et al.,
2018).

The qualitative study conducted by Kyegombe et al. (2017) collected data on the
pathways to change in schools. The study identified that improved
student-teacher relations resulted in greater student voice, that the intervention
helped schools facilitate positive student behavioural change, and therefore that
teacher-student relationships and awareness of alternative discipline measures
are strong pathways to change. The process evaluation (Knight et al., 2018)
provided evidence that higher exposure to the GST meant larger decreases in
violence, but found that girls, students with poorer mental health, and students
in lower grades had less exposure to the toolkit.

While the evidence base for the GST is relatively strong, there are some areas
indicated for further investigation. Both of the papers that use the RCT data
indicate that further research is required to understand the impact that the GST
will have over a longer time period and whether the positive impact can be
sustained without support from Raising Voices (Devries et al., 2015; Merrill et al.,
2018). The qualitative study on pathways to change presents a number of
crucial pathways to be investigated further, as well as indicating that more data
is needed on contextual factors such as household, community and resource
factors (Kyegombe et al, 2017). The crucial finding from the process evaluation
indicates that a gender lens should be placed on GST implementation to
understand why girls are less exposed to the toolkit (Knight et al, 2018).

11.4 Theory of Change

In Phase 1 of this project, IDinsight and Raising Voices co-created a theory of
change (TOC) based on the previous research outlined above as well as Raising
Voices’ on-the-ground knowledge of how the program works. IDinsight
conducted three TOC workshops with Raising Voices, during which IDinsight
proposed a high-level structure for the TOC, then both sides brainstormed
activities, outcomes (short-term and long-term), assumptions, linkages, and
their ordering.

IDinsight also conducted a TOC capacity building workshop with Raising Voices,
which involved discussions of the importance of a TOC, how to create a TOC,
and principles of a good TOC, as well as a practical exercise. The capacity
building workshop enabled Raising Voices to begin thinking through the
assumptions and desired outcomes of the GST in order to meaningfully
participate in the process of TOC co-creation. The TOC that IDinsight and

13
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Raising Voices co-created is in Appendix A.

The TOC starts with the GST steps and activities, which are implemented in
schools with external support from Raising Voices itself, an implementing
partner, Regional Resource Person (RRP), or VAC Prevention Centre. The
activities work to improve the operational culture of the schools by affecting four
key relationships:

teacher to student;

student to student;

teacher and student to school; and,
parent and community to school.

N

Improving these relationships leads to children having a violence-free
experience of school, which includes both the creation of positive experiences
and the elimination of violence. In the long-term, this leads to positive outcomes
for the child’s development.

1.2 Study Motivation and Objectives

1.2.1 Development of GST Agile

This study builds upon both the previous evaluations of the GST and the TOC by
honing in on the importance of specific GST activities in order to develop a less
resource-intensive version of the program for Ugandan schools.

Based on these previous evaluations, it has been established that the GST in its
current form is effective in reducing violence against children in schools.
However, there are key challenges that could limit the expansion of the GST to
more Ugandan primary schools. Specifically, as mentioned in Section 1.1, the
GST can seem burdensome for teachers who are already overwhelmed as it can
involve over 60 different activities (on top of their regular teaching activities)
and requires regular time commitment from multiple stakeholders.

In order to facilitate scale-up and further the impact of the program, Raising
Voices aims to develop “GST Agile,” a condensed version of the GST that will
deliver similar levels of effectiveness while being less time-intensive. The
intention is to simplify the overall structure of the program so that teachers and
administrators are not overwhelmed or distracted by activities that seem to be
less useful in changing relationships among school stakeholders and therefore
reducing VAC in schools.

Raising Voices envisions that GST Agile will maintain certain key characteristics
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of the original GST, including a whole-school approach, long-term engagement,
a school-driven process with a leadership role for teachers, students,
administrators, and parents, and a basis in the same TOC. However, unlike the
original GST, GST Agile will be a modular intervention with core and optional
activities. This report builds on a robust existing evidence base on the GST, and
provides an additional perspective into key questions about specific GST
activities and the overall intervention package. As such, this report is an
additional piece of evidence that Raising Voices will use to determine these core
and optional activities, as well as inform other programmatic decisions related to
the GST. IDinsight’s recommendations for using the findings from this study to
inform the development of GST Agile are outlined in Section 4.

Once GST Agile is fully developed, Raising Voices will work with the Ugandan
government and other key actors to implement the program in all of Uganda’s
25,000+ primary schools. Development of GST Agile and scale-up of the
program is key to achieving Raising Voices' vision of creating a violence-free
society in Uganda.

1.2.2 Research Objectives and Questions

The primary objectives of the study are to: 1) understand which aspects of the
GST are most important for changing relationships within schools and ultimately
reducing violence against children; and, 2) elicit feedback from stakeholders on
the program and specific activities to improve the GST.

The specific research questions and sub-research questions include:

1. According to stakeholders, which activities have been most/least
important for contributing to:
a. Changes in relationships between students & teachers
b. Changes in relationships between students
c. Feelings of belonging & connection to school
2. How can the GST workshops be streamlined and improved?
a. Which sessions are commonly implemented and why?
b. In which sessions do stakeholders learn the most and why?
3. How effective are student feedback mechanisms?
a. How do students make use of feedback mechanisms?
b. How do teachers respond to the feedback they are given?
4. How effective are school wide policies?
a. Are students/teachers aware of policies and their consequences?
b. What are the expectations around policy consequences?
5. How can Raising Voices improve engagement with the Parents
Committee?
a. What are the barriers to parents being more involved?

15
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b. How can parental involvement be increased?
6. How can the overall GST program be improved?
a. What are the key challenges with implementing the GST?
b. What modifications would make the GST easier to implement?

Process to Develop Research Questions

IDinsight arrived at these research questions by first interviewing key Raising
Voices staff in order to understand the goals of the GST, strengths and
weaknesses of the program overall, strengths and weaknesses of key aspects of
the program, and the evidence gaps that needed to be addressed in order to
develop GST Agile. IDinsight and Raising Voices then jointly developed a theory
of change for the GST (described in Section 1.1.4) based on the previous
research on the GST. These processes allowed us to identify the hypothesised
mechanisms by which the GST reduces violence against children in schools and
consequently, Raising Voices’ top research priorities for the development of GST
Agile.

16
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2. Evaluation
Methodology

2.1 Study Design

2.1.1 Overview of Study Design

To answer the research questions detailed in Section 1.2, we gathered
qualitative data from stakeholders at nine primary schools in Uganda that have
either completed or nearly completed implementation of the GST. These
stakeholders consisted of teachers, students, administrators, and parents who
have been involved in implementing the GST at their school or have participated
in GST activities. Data collection took the form of semi-structured interviews
and focus group discussions (FGDs). We elaborate on these and other aspects
of the research design in the rest of Section 2.
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2.1.2 Sampling

School Selection

We purposively selected the nine schools in which to conduct the study. We
chose a total of nine schools to balance data collection costs while maintaining a
large enough selection of schools to allow for variation along key school
characteristics. We selected the nine schools from Raising Voices’ database of
all schools that have implemented the GST and applied the following inclusion
criteria:

Schools in Luwero and Kabarole districts. Luwero and Kabarole are two
of the primary districts in which Raising Voices has implemented the GST.
Additionally, schools in these two districts have utilised a variety of
implementation models. Raising Voices was the direct technical support
contact for some schools, a “regional resource person” (part-time staff
member based in a region close to the school) played this role for other
schools, and NGOs besides Raising Voices also supported some schools
in GST implementation. We chose to focus on Luwero and Kabarole
districts to both focus deeply on two regions while also allowing the
exploration of this regional variation in GST implementation.

Schools that had strong implementation of GST. We were interested in
examining how the GST functioned in its ideal state in terms of
implementation fidelity. To that end, we limited schools to those that had
either fully or mostly completed the GST prior to the beginning of the
COVID-19 pandemic and that had an administration that was both
knowledgeable about the GST and that was supportive of participating in
the study. This criterion will also ensure that stakeholders will be able to
discuss experiences across a large number of GST activities. Additionally,
this criterion will allow us to probe on which elements of the GST were
most and least effective in cases where implementation fidelity was not a
significant challenge.

Within this group of schools, we selected schools to have variation along:

Urban vs. rural locations. Whether a school is located in an urban or
rural location may play an important role in GST implementation as urban
versus rural schools may differ in terms of access to resources and the
degree to which parents and community members are able to participate
in GST implementation.

School size. Larger schools likely will have different experiences with the
GST than smaller schools given the program is a school-wide
intervention that expects participation across all stakeholders.

To account for potential non-response or unwillingness to participate, we

18
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selected a total of 12 schools so that data could be collected from nine schools
while three schools could act as buffers.

Data collection occurred at the following nine schools:

Luwero District Kabarole District
St. Kizito Naluvule PS Kitarasa PS
Buzibwera C/U PS Kinyamasika PS
Mamuli C/U PS Kasiisi PS
Katikamu SDA PS Kamengo PS
Butebe PS

Respondent Selection

Within each school, the following stakeholders were selected for
semi-structured interviews:

teachers (three interviewees per school);
students (five interviewees in P5-P7 per school);
administrators (one interviewee per school); and,
parents (three interviewees per school).

The following stakeholders were selected for FGDs:

e teachers (six to eight participants per focus group;' one group per
school); and,

e students (six to eight participants per focus group; one group per
school).

We selected interview and FGD participants at each school with the assistance
of school leadership (Headteacher, Deputy Headteacher, and/or GST
protagonists). Their guidance enabled us to purposively choose stakeholders to
focus on those that have been more involved in the GST and to ensure variation
along key dimensions expected to influence experiences with the GST.

For students, we had initially intended to purposively select some students on the
Good School Committee for interviews and then randomly select additional students
(using the school’s class rosters and a random number generator) in order to obtain
a more representative student perspective. However, we faced some challenges
with this approach during data collection and ultimately did not randomly select
students from the full class rosters. This deviation from the initial design will be
explained further in Section 2.5.2.

" Two teacher FGDs were conducted with only four and five participants,
respectively. Please see Section 2.5.2 for more details.

19
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We limited the student sample to those who had attended the school for at least
one year before COVID, as many of the interview and FGD questions for
students relate to changes that students have noticed at their school over time.
We ensured variation on three student characteristics: gender, class (P5-P7),
and participation on the Good School Committee.

We purposively selected some teachers to ensure that one teacher protagonist
and one Good School Committee member were selected at each school. Other
teachers were randomly selected using a list of all teachers at the school and a
random number generator. We limited the teacher sample to those who had
worked at the school for at least one year before COVID for the same reason as
for the students.

We interviewed one administrator, typically the Headteacher. Finally, we
selected only parents who were members of the GST Parents-Community
Committee (randomly selected from the list of committee members), as the
questions we asked specifically pertained to their involvement on this
committee.

We interviewed a total of 108 respondents across the nine schools, while 107
respondents participated in the FGDs. The breakdown of respondents by
sub-group is outlined below:

Table 1: Interview and FGD Respondents by Sub-Type

Respondent Sub-Type Interviews FGDs
Teachers 27 51
Students 45 56

Administrators 9 -
Parents 27 -
Total 108 107

Breakdowns of respondents by school, district, urban/rural location, student
gender, and student class are in Appendix B.

All respondents were given a face mask as compensation for their participation
(KN-95 masks for the adults and child-size surgical masks for the children) as
well as either a bottle of water or a soda.
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2.2 Data Collection

2.2.1 Sources of Data and Data Collection Instruments

Our sources of data were the respondent sub-types listed in Section 2.1. In order
to collect data from these respondents, we created six data collection
instruments (interview and FGD guides) corresponding to the four respondent
sub-types for interviews and two respondent sub-types for FGDs:

teacher interviews;
student interviews;
administrator interviews;
parent interviews;
teacher FGDs; and,
student FGDs.

I N

The questions in the data collection instruments were directly based on the
research questions outlined in Section 1.2.2. The data collection instruments
were piloted a few weeks prior to the beginning of data collection to ensure that
the questions were understandable to respondents and designed to elicit the
desired information. The full data collection instruments for each respondent
sub-type for the interviews and FGDs will be in the Appendix.

2.2.2 Data Collection Protocols and Timeline

The three enumerator teams (two enumerators, usually accompanied by either
the IDinsight Associate or Field Manager) each spent one week at three different
schools (for nine schools total over three weeks) in January-February, 2022 in
order to complete the interviews and FGDs. Upon the team’s arrival at each
school, the team introduced themselves to the Headteacher and/or GST
protagonist, explained the purpose and timeline of the study, and collaborated
with the school administration to select respondents.

We conducted around two to four interviews/FGDs per day, depending on the
availability of respondents and the schedule for the week. We conducted all
FGDs and interviewed students, teachers, and administrators in person at the
school, while interviews with parents were conducted over the phone. FGDs and
interviews with students, teachers, and administrators took approximately one
hour to one hour and 30 minutes each, while interviews with parents took
approximately 30 to 45 minutes each.
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2.2.3 Data Quality Assurance Mechanisms

IDinsight managed all data collection in-house to ensure data quality. We hired a
team of enumerators to conduct the interviews and FGDs, as well as a Ugandan
Field Manager with appropriate understanding of the context and the research
to monitor the enumerators, with oversight from IDinsight staff. All enumerators
and the Field Manager participated in an eight-day in-person training from
IDinsight on the study, data collection instruments, interview and FGD
methodology, and policies and protocols for child protection, safety and
security, and COVID-19 risk mitigation. Daily quizzes were conducted to ensure
understanding and retention of the training material. There was also ample time
allocated to practicing the interview and FGD guides, including with teachers,
students, and one administrator at KCCA Mirembe PS in Kampala on the final
day of training.

During data collection, either the IDinsight Associate or Field Manager observed
most interviews and FGDs and provided real-time feedback to enumerators. The
IDinsight Associate also regularly reviewed interview/FGD recordings and notes
while in the field for data quality assurance purposes and provided feedback to
enumerators based on these materials when necessary. During the transcription
phase, the Field Manager spot checked a random selection of transcriptions to
ensure accuracy.

2.3 Analysis Plan

2.3.1 Transcription and Translation Processes

Interviews and FGDs were conducted in a combination of English and Luganda
in Luwero district and English and Rutooro in Kabarole district.? The
enumerators, Field Manager, and two additional transcribers/translators
transcribed and translated the interviews and FGDs in English immediately after
the conclusion of data collection. The majority of interviews and FGDs were
transcribed and translated by the enumerator who either conducted the
interview/FGD or took notes during the interview/FGD.

The enumerators transcribed interviews and FGDs as close to verbatim as
possible, using both the interview recording and the notes taken during the
interview/FGD. The enumerators also embellished the transcripts with notes
from the interview, including context, non-verbal cues, and any other relevant

2 All data collection instruments and informed consent forms were provided in
English, Luganda, and Rutooro.
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information.

2.3.2 Analysis Process

Following the translation and transcription phase, IDinsight coded and analysed
the qualitative data in the following way:

1.

Coded and categorised ideas and concepts. Once we began receiving
the interview/FGD transcripts, we reviewed each transcript for
completeness and consistency and then started coding each response of
each transcript. We looked for key words and ideas in the responses and
pulled them out into descriptive codes. We then examined the set of
codes we compiled to see if we could easily combine some without
losing meaning and nuance. We continued to build up the coding
framework until we had a set of mutually exclusive but collectively
exhaustive codes to describe our data.

Generated themes. We organised the codes according to our research
questions in order to begin to generate themes. We also drew out
emerging patterns that did not necessarily correspond to our research
questions. This was an iterative process that sometimes required going
back to the coding framework to group similar codes and ensure that
codes were mutually exclusive and collectively exhaustive.

Synthesised codes and themes. We imported our set of codes into an
analysis spreadsheet that automatically calculated the frequency of each
code - both the total frequency and frequencies disaggregated by
respondent sub-type, school, student gender, student class, district, and
urban/rural school classification. The spreadsheet allowed us to continue
to generate new themes, as well as continue to iterate on the coding
framework as necessary.

2.4 Ethical Considerations

2.4 Institutional Review Board (IRB) and District
Approval

The study received approval from Mildmay Uganda Research and Ethics
Committee (MUREC) and the Ugandan National Council for Science and
Technology (UNCST), as well as the District Education Officers (DEOs) in both
Luwero and Kabarole districts.
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As required by MUREC, all permanent and temporary staff from IDinsight and
Raising Voices (Principal Investigator, Co-Investigators, Field Manager, and
enumerators) underwent ethics training in human subject protection before data
collection began.

2.4.2 Informed Consent

Interview and FGD participants were asked for their full consent before we
proceeded with any data collection instrument. We informed all individuals of the
identity of the interviewer, the nature of the research project, their right not to
participate, their right to refuse to answer one or more questions, data
confidentiality, and the person to contact for more information about the study.
All of this information was included in the consent form that was provided to
participants. Once these conditions were met, individuals were invited to
participate in the project. IDinsight obtained and retained written consent from
all participants and a copy of the consent form was left with the individual (or
GST protagonist, in the case of some students). The consent forms will be
available in the Appendix.

For student participants, we sought the informed consent of the student’s
parent/guardian (or the GST protagonist on behalf of the parent/guardian) as
well as the student’s assent. This assent process is elaborated upon below in
Section 2.4.3.

2.4.3 Child Protection Protocols

As we collected data from students (P5-P7) in both interviews and FGDs, we
took extra precautions to ensure the students’ safety and wellbeing.

Prior to approaching a student to request their participation in the study, we
sought the informed consent of the student’s parent/guardian via telephone (or
the informed consent of the GST protagonist if the parent was unreachable)
using the informed consent process outlined above, with a form specific to a
parent consenting on behalf of a child. The parent’s consent was audio-recorded
as a substitution for their written consent. We then requested participation from
the student and provided them with a shorter “assent form” that briefly
explained the study, risks, and their rights in child-friendlier language (both the
parent-of-minor consent form and minor assent form will be in the Appendix). If
the student gave their verbal assent to participating in the study, the
enumerator noted this on the form and a witness signed and dated the form to
attest that the student agreed to participate. The parent and child had to also
consent/assent to being recorded during the interview/FGD.
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We also ensured the safety and wellbeing of the students by having a teacher or
school administrator on-call during all student interviews and FGDs. The teacher
or administrator was far enough away to protect the confidentiality of the
students’ responses, but was able to intervene when called upon by an
enumerator if a student appeared to be in distress for any reason.

Referral procedure

There were a few instances during data collection where an adult (teacher,
administrator, or parent) reported that a child had been subjected to violence or
abuse. We referred these cases to the appropriate authority or support service,
namely, the Probation Officers in Luwero and Kabarole districts, two Violence
Against Children Prevention Centres (VACPCs) in Kabarole district, and Raising
Voices. We ensured that we only transferred confidential information via
encrypted electronic means and that all physical materials were safeguarded at
all times.

2.4.4 COVID-19 Prevention Protocols

Data collection during the COVID-19 pandemic presented unique challenges. In
response, IDinsight developed enhanced protocols to reduce the risk of
COVID-19 transmission during data collection. These measures aimed to ensure:
1) the safety of communities where we work, 2) the safety of our data collection
teams, and 3) compliance with local laws and regulations. These extra
guidelines helped us carry out this study during the pandemic while minimising
any risk to participants.

IDinsight protocols included measures such as: use of masks throughout data
collection for field-based staff and during interviews/FGDs for both staff and
study participants; reduction in the number of field-members in each car to
maintain physical distancing; COVID-19 testing protocols for all field staff at the
start of training, start of data collection, and midway through data collection;
conducting interviews/FGDs in outdoor settings as much as possible and
maintaining a strict two metres distance from participants at all times; and
routine handwashing and hand sanitization for field staff and study participants.
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2.5 Limitations

2.5.1 Limitations of Initial Design

Generalizability due to COVID-19

As mentioned in Section 1, the GST is carried out over a period of approximately
18 months and engages the entire school in its numerous activities. Since
schools in Uganda were closed for almost two years due to COVID-19, the
recent experience of schools in implementing the GST in this new COVID-19
context may not be reflective of the typical GST experience pre-COVID. For
instance, given social distancing protocols in schools, not all GST activities may
have been implemented in the same way or at all. To mitigate this, we attempted
to have respondents recall their experience with the GST prior to the school
closures. However, this was not possible in some instances because of
respondent recall issues, so some responses may not be generalizable to a
non-COVID period.

Respondent recall

The success of our interviews and FGDs relied on stakeholders being able to
recall the activities of the GST in which they participated and which activities
they thought were most/least effective. However, due to the COVID-19 school
closures, some of the GST activities stakeholders were asked to recall may have
taken place almost two years ago. This partially limited our ability to understand
certain stakeholder experiences as we found that respondents were unable to
recall specific details of certain activities.

We attempted to mitigate this problem before data collection by piloting all of
our data collection instruments to ensure that questions were designed to elicit
as much relevant and meaningful information as possible. Our pilot found that
the majority of stakeholders were able to recall GST experiences prior to school
closures in great detail. During data collection, we also provided respondents
with a list of all GST activities in order to help jog their memory.

There is still a possibility that respondents are recalling more salient memories of
the GST while less salient memories may have deteriorated. However, it is also
likely that activities which are deemed most influential by respondents are most
salient in memory. Thus the deterioration of certain details may be less
problematic for our study given our objectives. Nevertheless, we still note this as
a potential limitation. In cases where recall was challenging, we supplemented
respondents’ recall of the pre-COVID period with their current experiences with
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the GST, noting the generalizability limitations above.

2.5.2 Deviations from Initial Design

Student selection

As explained in Section 2.1.2, we initially intended to purposively select some
students on the Good School Committee and then randomly select additional
students from the full P5-P7 class rosters in order to obtain a more
representative student perspective. However, we found during the first week of
data collection that many of the students who were randomly selected could not
provide any information about the GST activities, either because they were too
shy to speak to the enumerators or because they lacked knowledge of the GST
activities. We replaced these students with others that were purposively
selected with the assistance of the GST Protagonist based on their knowledge
of GST activities and willingness to speak to the enumerators.

As a result, for the last two weeks of data collection, we used a combination of
purposive and random selection for all student participants. The Headteacher or
GST Protagonist provided us with a shortlist of P5-P7 students that they
suggested as good interview/FGD candidates based on their knowledge and
willingness to speak, and then we randomly selected participants from this list
(some Good School Committee members and some non-Committee members).

Since we did not ultimately use random selection from the full P5-P7 class
rosters for most student participants, our sample of students is not necessarily
representative of all P5-P7 students in the selected schools. However, the
sample should be representative of P5-P7 students who had been at their
school for longer than one year before COVID-19 and who are more engaged
with and knowledgeable of GST activities. This was a trade-off we made in order
to obtain more comprehensive information from each respondent.

FGD size

We had initially intended for all FGDs to be composed of six to eight participants.
However, two of the nine teacher FGDs ended up being smaller than intended
(one was composed of five participants and one of four participants) due to the
difficulty of mobilising so many teachers at once during class time. We do not
think that having two smaller FGDs had any significant effects on the study
findings or recommendations.
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Changes to data collection instruments

As qualitative data collection is an iterative process, two changes were made to
the data collection instruments during data collection in consultation with
Raising Voices.

The first is the addition of the question relating to changes in the community
with respect to violence against children, positive discipline, and pride for the
school. This question was added because we heard about these changes
unprompted from some teachers during the first week of data collection and
believed it would be worthwhile to investigate further given that community
changes are a component of the TOC. We included this question in the interview
guides for teachers, students, administrators, and parents for the final two
weeks of data collection.

The second is the removal of the question relating to teacher transfer. We had
wanted to investigate whether teacher transfer is a challenge for schools in GST
implementation, and if so, how they mitigate this challenge. However, we
appeared to reach saturation on this topic midway through data collection as
very few respondents were offering any innovative solutions to this challenge
beyond training more teachers on the GST program. Therefore, we removed this
question from the teacher and administrator interview guides for the final week
of data collection.
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3.

Findings and

Discussion

3.1 GST Activities Leading to Change

KEY TAKEAWAYS
With regards to changes perceived since GST implementation:

Virtually all respondents perceived that student-teacher and
student-student relationships have improved across all schools.

All respondents cited an increased sense of belonging to their school.
A small majority of respondents have noticed changes in communities’
perceptions and practices regarding VAC.

There were few gender differences in terms of perceived changes for
male and female students, though more female students reported a
change in more open communication with their teachers, and some
respondents reported that girls have experienced greater changes in
feelings of belonging.

With regards to activities perceived to be most influential for these changes:

The suggestion box and the student court are most commonly cited as
important to improving student-teacher and student-student
relationships.

Other commonly reported activities for influencing change across the
four relationships are the student committee, open meetings,
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assemblies, and debates.

e While most respondents thought all implemented activities were
important for change, some noted the student court and the suggestion
box as ineffective, mostly driven by challenges with student capacities.

e Teacher evaluation forms are one activity that is not widely implemented
and is not reported to be contributing to any of the above changes.

RECOMMENDATIONS

e Given how widely cited the suggestion box and student court are for
influencing observed changes, these activities should be prioritised for
GST Agile.

e Some schools may benefit from additional capacity building for students
around the student court.

e Given their lack of use and perception of importance, teacher evaluation
forms could be considered to be deprioritized for GST Agile.

One of the key research questions was understanding which activities
respondents perceived to be most and least influential for changes observed in
their schools in order to inform which activities could be considered for
prioritisation or deprioritization for GST Agile. Below we describe what activities
schools reported being implemented, which changes they have observed within
each of the four key relationships and which activities they perceive to be most
important in creating these changes.

GST activities implemented by schools

A variety of GST activities have been implemented by schools. Respondents
from every school reported that the following activities have been implemented:
suggestion box; student court; open meetings; workshops; school rules and
regulations; class rules; students committee; parents committee; teachers
committee; and assemblies. Other activities that were reported by respondents
in at least half of the schools are the wall of fame; debates; guidance and
counselling; music, dance, and drama; student council; and teacher evaluation
forms.

Notably, no schools mentioned implementing the following activities: creative
teaching challenges; planning meetings for each step; assessing the impact of
the Good School project; and the transition meeting for the Good School
Committee. However, we are not able to disentangle whether these activities
were not actually implemented or whether respondents were not able to recall
these or were not aware.

30



wisuin

Changes in relationships between students and teachers

All teachers, students, and administrators reported that they have noticed
positive changes in relationships between students and teachers. The most
common changes mentioned across all respondents, collectively mentioned by
virtually all teachers, students, and administrators, were:

e elimination or reduction in corporal punishment;

e students being able to freely communicate with teachers about anything
they wish to discuss; and,

e students being free to approach teachers for any reason.

“Children now, they do not fear the
teachers, so they ask questions in

class and give answers.”
- Male P7 Student at St. Kizito Naluvule PS

The key changes noticed were largely consistent across respondent types and
across schools. Elimination or reduction in corporal punishment was mentioned
by a large proportion of teachers and students, as well as by almost all
administrators. Freer communication between students and teachers has been a
crucial change for a majority of teacher and administrator respondents.
However, for students, the changes in communication that are highlighted by a
majority of students were increased student participation in class, freedom to
approach teachers, and that teachers explain concepts to students in class,
which are changes that were not specifically mentioned by many teachers or
administrators.

These positive changes have been perceived to be equally shared by boys and
girls, with a few exceptions. Aimost all respondents reported that male and
female students experienced the same degree of change. However, the types of
changes reported were slightly different: more female students and male
teachers reported that there is freer communication between teachers and
students. More female students also reported that teachers are now more willing
to solve problems for students and that students are now more willing to ask for
help in class. On the other hand, more male students reported that teachers now
explain class concepts to students.

When asked about how long it took for respondents to notice these changes,
the most commonly cited length of time was one year, though most respondents
were either unsure or had not been at the school for long enough to give a
reliable response.

31



wisuin

Activities perceived to be important for teacher-student relationship changes

The suggestion box was cited as the most important activity for improving
student-teacher relationships by the largest number of respondents because
students can inform teachers about their views and teachers can address any
issues the students may have. This is succinctly explained by a female P6
student from Kamengo PS, “[With the] suggestion box, students write their
questions and the teachers address them and that improves our interaction.”
Students cited the suggestion box as an important activity in higher numbers
than teachers or administrators.

The student court was the second most cited because it allows students to
resolve issues on their own and encourages them to behave better because
they do not want to face the court. Teachers also appreciate that they do not
have to spend as much time addressing minor issues among students. Both
students and teachers cited the student court as an important activity for this
change.

In the FGDs, the suggestion box and student court were cited as the top two
activities for this change in approximately equal numbers.

These findings affirm previous research on the GST that the suggestion box and
student court are likely essential activities for observed changes. As such, they
should be prioritised for GST Agile.

Other important activities cited in both interviews and FGDs are assemblies,
student committees, debates, guidance and counselling, open meetings, and
teachers committees. Of these activities, guidance and counselling seems to be
of particular importance because it can be a component of positive discipline;
students have become more comfortable approaching teachers and discussing
their issues with them because they are no longer afraid of being subject to
corporal punishment. Teachers, for their part, have developed greater empathy
and understanding for students, which helps to improve the relationships
between teachers and students.

Further, a greater number of boys reported assemblies and debates as
important, whereas open meetings were only reported by girls as important, and
the student court by a higher number of girls than boys. There were also some
differences in perceptions by teacher gender; more male teachers cited the
student court as an important activity while more female teachers cited the
open meetings.
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Innovative Idea
Meetings with the senior man and senior woman

It appears that some schools are either supplementing or replacing the open
meetings, which involve the entire school community, with smaller group
meetings such as gender-segregated meetings with the senior man and
senior woman. Though these meetings are not explicitly mentioned as
frequently, some students say they have found these meetings helpful
because they can raise their issues in a more intimate setting and receive
gender-specific guidance.

Changes in relationships among students

All students and administrators, and almost all teachers, reported that they
had noticed positive changes in relationships among students. These changes
included:

e students being more willing to help each other, particularly when sick;

e students working together more, particularly in class and by studying in
groups;

e less fighting among students; and,

e students encouraging each other.

The change in students being more willing to help each other was identified by a
majority of students and teachers, almost all administrators, and almost all
teacher and student FGDs. The change in students working together more was
cited by a majority of students and administrators and all student FGDs, though
it was not reported by many teachers. Students encouraging each other was
cited by a majority of students, but hardly any teachers or administrators. On the
other hand, the change of less fighting among students was cited by a majority
of teachers in interviews, teacher FGDs, and administrators, but less than half of
students.
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“There is a big change because
students never used to talk to each
other well, they would abuse each
other, fight a lot in school but these
days there are no such fights...
Students are so empathetic and kind

to each other.”
- Female P5 Student at Buzibwera PS

Most respondents believe that the changes are the same for male and female
students, although there is an indication that the GST has particularly benefited
girls with respect to their interactions with other students. Several respondents
reported that girls have experienced more changes, and in particular, they
reported that girls appear more engaged in interactions and have become more
cooperative compared with boys since the introduction of the GST. Many more
female students reported that a positive change has been students
communicating well with each other, as well as less fighting, than male students.
On the other hand, more male students reported that students share food with
each other and that there is less bullying and abuse among students. More male
teachers reported that students are friendlier to each other, respect each other,
and that boys and girls have improved their interactions with each other. There
were no specific changes that female teachers reported in greater numbers than
male teachers.

When asked about how long it took for respondents to notice these changes,
the most commonly cited length of time was one year, though, again, most
respondents were either unsure or had not been at the school for long enough
to give a reliable response.

Activities perceived to be important for changes in relationships among
students

Teachers, administrators and, crucially, students identified the student court
as the most important GST activity for also improving student-student
relationships, as it allows students to resolve their own issues and help each
other improve. It is suggested by a few respondents that it is more helpful for
older students as they are better at critical thinking and attend the court
sessions more frequently. This finding affirms that the student court should be
prioritised for the GST Agile.
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The effectiveness of the student court is summarised by a female PS5 student at
Buzibwera PS, “The student court [is the most important at improving
interactions between students] because most times you [have] students with a
lot of conflicts and misunderstandings between each other but when you go to
court, by the time you come out, all is solved, students are okay with each other
and they wish each other well. By the end of the court session, you realise that
those who have been enemies are now friends.”

In addition to the student court, most FGDs also cited the suggestion box as one
of the two most important GST activities for improving student-student
relationships. This is because students can write privately about their issues
with other students and then progress to being able to speak publicly about
them.

Other important activities cited were:

e assemblies because students are advised on good behaviour;

e debates because students are encouraged to interact and work together;

e the student committee because it helps resolve problems among
students; and,

e open meetings because students can speak about their issues and are
also told to behave well to their fellow students.

Changes in feelings of belonging and connection to the school

All respondents reported positive changes in feelings of belonging and
connection to their school. For students, the key cited changes in belonging
were:

e students care for their school by cleaning the compound;

e students feel safer at their school because they perceive there is no (or
substantially less) corporal punishment, they feel protected by teachers
and, in some schools, the school is gated;

e teachers at school are effective, kind, and do not use corporal
punishment; and,

e students feel proud of their school and are happy and excited to come to
school.

A female P7 student at Mamuli PS noted many of these key changes, “Yes [l am
excited to come to school]; because our school has a good learning environment
free from noise and dust and good trees where we can use the shade to read
our books or relax. [Also because of] good teachers, our teachers have now
changed due to the program, and they are free and friendly to students which
makes us excited to come to school. Our ideas are respected; teachers now
listen to us students. [l also] feel safer at school because teachers are good and
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friendly to students.”

An increased sense of belonging primarily manifested for teachers and
administrators as increased pride in their job. Slightly more female teachers
reported being proud to be a teacher, though high numbers of both female and
male teachers reported this change. Teachers also noted that they had noticed
the school administration being more transparent.

The majority of respondents reported that the changes are the same for male
and female students, however some believed that girls have benefitted more.
These respondents said they have noticed that there is a higher enroliment of
girls at the school, girls are more committed to the school, and girls face less
abuse than previously when asked to justify this response. These observations
have led some respondents to perceive that girls feel a greater sense of
belonging to their school and like their school more as compared to boys. These
gender differences were more frequently noted by administrators than by
teachers or students. In addition, the change in feeling safer at school was
reported by more male students than female students, suggesting that a greater
focus on female safety may be required.®

It appears that these changes may have taken longer than the changes in
teacher-student relationships and student-student relationships. When asked
about how long it took for respondents to notice these changes, the most
commonly cited length of time was two years, as opposed to one year for the
above-mentioned two changes.

Activities perceived to be important for changes in feelings of belonging

There was not one main activity highlighted by a majority of respondents for
improving these feelings of belonging. For students, the most important
mechanismes, indicated by several students, were the student committee
because it helps advise on good behaviour and the suggestion box because it
allows their voices to be heard. The suggestion box was also cited by about half
of the student and teacher FGDs.

For teachers, the use of positive discipline was highlighted by a plurality, though
less than a majority. For a majority of administrators, the open meetings
contributed to feelings of belonging since everyone can share ideas.

Changes in the community related to VAC and positive discipline

Slightly over half of the respondents who were asked about this type of
change reported that they have noticed positive changes in the community

® This finding is consistent with the results of Namy et al. (2017), which found a
stronger inverse relationship between teacher violence and school connectedness
for girls than for boys in Ugandan primary schools.
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related to VAC, positive discipline, and connection to the school.* This includes
roughly equal proportions of teachers, students, administrators, and parents.
The most commonly observed changes were less corporal punishment in the
community, a more favourable view of the school and children being better
behaved. A few teachers mentioned that they have stopped using corporal
punishment in their homes because of what they had learned from the GST. For
instance, one GST Protagonist in Luwero district reported that “even us as
teachers, we have also changed in that you do not only apply the principles of
good school at school but also at home. ... | learnt the difference between
disciplining and punishing.”

All of the respondents who reported that there had not been significant changes
in this area were from Mamuli and Buzibwera schools in Luwero district and were
predominantly students. Reasons cited were that many parents still use corporal
punishment and some youth in the community were still badly behaved (e.g.
they bully or harass other children).

Activities perceived to be important for changes in the community

There were few responses to this question, but two activities that were noted as
potentially important for changes in the community related to VAC and positive
discipline are parents committee and open meetings. For both, respondents said
that parents learn about positive discipline from these activities and disseminate
this information to other parents.

Activities perceived to be unimportant for contributing to changes

When asked about which activity they thought was the least important for
contributing to change or which activity they thought should be removed from
the toolkit, nearly half of respondents said that all of the activities have
contributed to change in some way and no activities should be removed from
the toolkit. However, a few respondents mentioned activities including the
student court, suggestion box, parents committee, students committee, and
teacher evaluation forms as unimportant, mostly driven by challenges in
implementation.

While the student court and suggestion box were noted as highly important
across a majority of respondents, the success of these activities was limited
in some schools due to challenges in student capacity. Regarding the student
court, some respondents reported that students lack training on how to handle
cases, there is limited time for the court to meet, and that many cases end up

4 As discussed in Section 2.5.2, the question regarding changes in the community
related to VAC, positive discipline, and connection to the school was added to the
data collection instruments midway through data collection.

37



wisuin

being referred to the teachers. Students, teachers, and administrators all cited
the student court as an unimportant activity. However, only male teachers cited
the student court in this category.

The suggestion box is not used frequently in some schools, particularly by the
younger classes who are still learning to write. These challenges highlight that
some schools may benefit from additional training for students in how to
manage the court or alternative ways for younger students to provide feedback
to teachers.

The parents committee is another activity commonly listed as being unimportant
due to implementation challenges. Reasons cited are that parents are difficult to
mobilise and rarely come to the school. There have also been some challenges
with the students committee in that there is little time to meet and meetings are
often disrupted.

Notably, the criticisms for each of these activities are concentrated in just a few
schools, suggesting that these implementation challenges may be specific to
certain schools. The student court was critiqued mostly by respondents at
Kitarasa, Kasiisi, and Katikamu, while the suggestion box was critiqued mostly
by respondents at Kitarasa and Mamuli. Only respondents at Katikamu, Kitarasa,
and Kamengo specifically mentioned the parents committee as an unimportant
activity and only respondents at Katikamu and Kitarasa critiqued the students
committee.

Though they have only been implemented in around half of the surveyed
schools, the teacher evaluation forms were also considered ineffective by a few
respondents at three different schools (Kamengo, Kasiisi, and Kinyamasika). The
main reasons for this were that students do not have any feedback to give their
teachers, they are conducted infrequently, and the suggestion box serves the
same purpose. Given that teacher evaluation forms have not been widely
implemented, and where they are, respondents reported challenges and did not
cite them as an important activity, this activity could be considered to be
deprioritized for the GST Agile.
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3.2 Understanding the Importance of
Workshops

KEY TAKEAWAYS
e All surveyed schools have conducted at least one workshop. The most
frequently conducted workshop seems to be “Understanding Violence
Against Children”
e There is generally a correlation between the sessions that respondents
remember attending and the sessions they think are most important.
e The main student learnings across all workshops are the following:
o Corporal punishment is bad and should not be used
o How to treat other students
o Children have rights that shouldn’t be denied

RECOMMENDATIONS

e Asthe TOC for the workshops seems to hold,®> workshops
should continue to be implemented in order to educate school
stakeholders about VAC, positive discipline, and children’s rights.
More research is needed to identify which sessions could
potentially be deprioritized once the workshops are occurring
again and respondents are able to recall the workshop sessions
more easily.

A second set of research questions focused on understanding how important
the GST workshops were for contributing to change. To unpack this, we
assessed which sessions were commonly implemented and what respondents
learned across sessions.

It is important to note that the workshops were conducted before the school
closures and seem to have not been conducted since schools reopened.
Therefore, while there are still some useful learnings in this section, recall issues
seem to have affected workshop responses more than others. In particular,

®> While we did not create a distinct TOC for the workshops, part of the TOC
co-creation process (described in Section 1.1.4) involved thinking through the
assumptions and outcomes for key activities, including the workshops. This thinking
informed the interview/FGD guide questions for each of the sections that focused on
key activities (workshops, student feedback mechanisms, and policies/rules). We
hypothesised that in order for the workshops to achieve their intended goals: 1) the
workshops needed to be conducted at schools; 2) stakeholders needed to attend
workshops; 3) stakeholders needed to learn key concepts related to VAC, positive
discipline, etc.; and, 4) stakeholders needed to change their behaviour based on
these learnings.
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recall of the specific sessions conducted was poor and many respondents,
especially students, could not remember the names or themes of any workshop
sessions. This means that the number of people indicating that a session
occurred is rarely over half.

It should also be noted that there seems to be a high correlation between
workshop sessions that respondents remember and those they think are
important. This could reflect the fact that some workshop sessions may have
been chosen because they seemed to be more important, or it could be that the
sessions that respondents thought were most important were also the most
memorable when they were asked about their participation in workshops.

Workshops most frequently implemented

The largest majority of respondents recalled the “Understanding VAC”
workshop, followed by the “Developing Positive Discipline” workshop, whereas
approximately half the interviewed respondents mentioned that the “Exploring
the Role of Teachers” workshop was conducted. This may reflect actual
differences in implementation of these workshops or that the Understanding
VAC and Developing Positive Discipline workshops were more memorable.

“Understanding VAC” workshop

Within the workshop on “Understanding VAC”, the session on “Do Children
Have Rights?” was the most commonly implemented. Of those who attended,
almost half of them believed it was the most important session of this workshop.
Other sessions that were frequently implemented include “Types of VAC” and
“Sexual Violence in Schools”, however, fewer respondents indicated that they
were the most important sessions. The session on “Why does VAC Happen?”
was attended by about a third of respondents, but almost half of those believed
that it was the most important session, predominantly teachers. Note that few
students gave an answer for which session is the most important as they had
trouble distinguishing between workshop sessions. For instance, “Do Children
Have Rights?” was students’ most commonly cited important workshop session,
but this only represents six students.

Key student learnings from those who reported that the VAC workshop
happened are listed below. Due to the recall issues, not every student
mentioned an important learning; the learnings below are listed in order of most
to least frequently cited, but were still only mentioned by a minority of students.

e Children have rights that shouldn’t be denied (from “Do Children Have
Rights?”)
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e How to treat other students (from several sessions, but particularly
“Bullying”)

e Corporal punishment is bad and shouldn’t be used (general learning
across multiple sessions)

e Abuse should be reported (general learning across multiple sessions)

“I learnt that children also have
rights to study, to speak, and also a
right to play. | also learnt that
corporal punishment is not the only
way to make children understand

but also talking to them can.”
- Female P7 Student at Mamuli PS

“Exploring the Role of Teachers” workshop

Within the “Exploring the Role of Teachers” workshop, the session on “What is
an Effective Teacher?” was the most commonly recalled session, as well as
being one of the most important in achieving workshop outcomes. The
second most commonly recalled session was “Why Do Children Misbehave?” but
very few respondents believe this was the most important session. The session
on “The Way We Learn” was particularly popular among students who recalled

the session, with almost all student attendees reporting it as the most important.

The student learnings for this workshop were very limited, but some reported
learnings include that teachers should set a good example for students,
teachers must listen to students, and how to learn most effectively in school.

“Developing Positive Discipline” workshop

Within the “Developing Positive Discipline” workshop, the session on “What is
Corporal Punishment?” was identified as being the most frequently
implemented session and also as the most important by students, with a
majority of those that recalled it saying it is the most important. The session on
“Positive Discipline Responses” was also frequently cited, but not as the most
important workshop. For teachers and administrators, the session on
“Punishment vs. Discipline” was the most important.
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Key student learnings from the students who reported that the workshop on
Positive Discipline occurred include:

e corporal punishment is bad and shouldn’t be used (general learning
across multiple sessions);
how to treat other students (from “Encouraging Good Behaviour”);

e general advice on how to behave well (from several sessions, but
“Encouraging Good Behaviour” in particular); and,

e positive discipline alternatives to corporal punishment (general learning
across multiple sessions).

Again, not every student mentioned an important learning due to recall issues. A
few teachers also reported that they had also learned about why corporal
punishment shouldn’t be used, and as a result of these learnings, they had
stopped using corporal punishment.

In sum, the fact that respondents are able to recall workshops that happened
and their learnings from these workshops suggests that the workshops - at least
partly - are working as intended by conveying key concepts to respondents who
are even able to recall them two years later. However, more research is needed
to identify which sessions could possibly be deprioritized once workshops are
regularly occurring again and respondents are able to recall the individual
sessions more easily.

“I learnt [from the workshops] that it
is better to discipline than punish
because when you keep punishing a
child, he will keep repeating the
same mistakes knowing that even it
won't hurt that much. But when you
discipline the child, he will not
repeat the same mistake and the

student will concentrate.”
- P7 Male Student at Kasiisi PS
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3.3 Understanding the Importance of
Student Feedback Mechanisms

KEY TAKEAWAYS

e The majority of students seem to be making use of the feedback
mechanisms, including high numbers of both male and female students.

e The most commonly used feedback mechanisms are the suggestion box
(most preferred mechanism for girls) and speaking directly to a teacher
(most preferred mechanism for boys). Mechanisms such as teacher
evaluation forms and magazines/newsletters are less commonly
implemented and used.

e Feedback is perceived to be resulting in changes by teachers and
schools. In particular, feedback helps teachers to improve their teaching
methods.

RECOMMENDATIONS
e While the suggestion box should be prioritised for GST Agile, the
teacher evaluation forms and magazines/newsletters can be
considered for deprioritization.

Another set of research questions explored whether feedback mechanisms are
being used effectively. To explore this, we assessed which feedback
mechanisms are being used, what type of feedback is being shared and whether
respondents reported to be acting on the feedback.

Feedback mechanisms most commonly implemented

Based on interviews with a range of respondents from each school, the following
student feedback mechanisms were implemented in all schools in the study:

e suggestion box;
e open meetings; and,
e speaking directly to a teacher.

The following were in most schools in the study:

e student council;

e assemblies (as a student feedback mechanism);

e student court (as a student feedback mechanism); and,
e letter writing to the teacher.

The following were in fewer than half of the schools in the study:

43



wisuin

e wall of fame (as a student feedback mechanism);
e teacher evaluation forms; and,
e magazines/newsletters.

Prevalence of student feedback

A majority of interviewed students reported that they have given feedback to
their teachers and a majority of teachers and administrators reported that
they have received feedback. Male and female students reported giving
feedback in approximately equal numbers. However, there is still room for
improvement as several students reported that they have never given feedback
and several teachers reported that they have never received feedback. These
results differ by school; Mamuli and St. Kizito Naluvule seem to be two schools
where students tend not to give feedback as frequently compared to other
surveyed schools.

Respondents at St. Kizito Naluvule less frequently reported the suggestion box
as a student feedback mechanism implemented at their school; according to two
teachers at the school, they had a suggestion box before COVID, but it was
stolen during lockdown and they had not yet had a chance to replace it. Since
the suggestion box is generally a commonly used mechanism, this could be a
reason why students at this school do not seem to give feedback as much as
those at other schools. The suggestion box also does not seem to be commonly
used or preferred at Mamuli - only one student at Mamuli reported that they
prefer to give feedback using the suggestion box.

However, limited use of the suggestion box does not necessarily translate into
less feedback given overall. At Katikamu SDA, for instance, only one interviewed
student reported ever using the suggestion box, but most students at this
school reported giving feedback and all teachers reported receiving feedback.
All students at this school also said that their preferred feedback mechanism is
speaking directly to the teacher. By contrast, no students at Mamuli and few
students at St. Kizito Naluvule reported preferring to speak directly to a teacher.
Therefore, it seems reasonable to conclude that, in order to achieve high rates
of student feedback being given/received in a school, students either need to be
comfortable approaching their teachers to give feedback or they need to have
reliable access to a suggestion box and to feel comfortable using the suggestion
box. If neither of these conditions are met, many students may not give
feedback.

Feedback mechanisms preferred by students

Of the students who reported that they have given feedback, the suggestion
box was the most commonly used and speaking directly to the teacher was
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the second most commonly used. When asked which method they prefer to
use, the plurality of girls said they preferred the suggestion box, whereas the
plurality of boys said they preferred directly speaking to a teacher.

The anonymity of the suggestion box is a distinct benefit of the mechanism, as
described by a P5 female student from Buzibwera PS, “I prefer the suggestion
box because it is easy and free to share your views without anyone knowing
what you have shared.” The popularity of the suggestion box justifies its
prioritisation for GST Agile. The simplicity and ease of speaking directly to a
teacher was suggested as a reason for preferring that method, though one
female student reported being too shy to approach her teacher to give
feedback.

Administrators correctly believed that the suggestion box was the preferred
mechanism of choice for students, but incorrectly believed that open meetings
were the second most popular. This suggests a slight disconnect between
administrators’ understanding of students’ preferences and students’ actual
preferences.

Teacher evaluation forms were only one student’s preferred feedback
mechanism, while magazines/newsletters were not preferred by any students.
For this reason, these two activities can be considered for deprioritization for
GST Agile.

Types of feedback given and received

Almost half of the respondents reported that the type of feedback they have
given/received is feedback relating to teacher performance, which includes
both positive and negative feedback. More male teachers reported having
received feedback relating to teacher performance than female teachers. The
second most common type of feedback (although substantially less common at
less than a quarter of respondents) was reporting corporal punishment by a
teacher. Some students have also given feedback related to the food or
infrastructure at school.

An example of the suggestion box being used to correct teacher performance is
provided by a P6 female student from Kamengo PS, “There was a teacher who
would come to class and if he explained and you didn't understand, he wouldn't
care. He would just tell us that he finished his studies a long time ago. We wrote,
informed the administration through the suggestion box, and this changed.”

Perceived changes by teachers and schools as a result of student feedback

Almost all teachers and administrators reported that there have been
changes as a result of student feedback and that the feedback they have
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received has been useful. This includes high numbers of both male and female
teachers, though more female teachers reported that the feedback was useful
because they have been able to address the students’ issues, while more male
teachers reported that the feedback helped them become a better teacher.

A majority of students also reported that they have noticed changes after giving
feedback, which includes high numbers of both male and female students. Of
the few students who had not noticed changes, half of them explained that their
teacher was already performing well, so did not need to change (these students
did not give feedback on teacher performance).

The changes that respondents most commonly cited are:

e teachers teaching better, such as giving more examples in class and
devoting more time to students who need support;

improved relationships between students and teachers;

teachers resolved the student’s issue;

teachers counselling students; and,

teachers who were using corporal punishment stopped doing so.

The change in teachers teaching better and improved relationships between
students and teachers were reported across the three respondent types, while
teachers resolving the student’s issue and teachers counselling students were
predominantly reported by students. Teachers stopping the use of corporal
punishment was only reported by students and administrators.

“[A change | have noticed is]
teachers teach with patience. They
take time to teach, ask questions
and [give] some time to do
exercises. Previously, a teacher
would teach and give little time for
exercises... but we talked about it

and now we have adequate time.”
- Female P7 Student at Katikamu SDA PS
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3.4 Understanding the Importance of
Policies/Rules

KEY TAKEAWAYS

e Existence and awareness of policies are widespread at all schools,
though it is unclear whether these policies were created as a result of
the GST.

e There does not appear to be consistency in consequences for breaking
policies.

e School administrators believe the policies are useful to reduce VAC.

RECOMMENDATIONS

e More training on the policy details might be required. In
particular, guidance on what the consequences should be for
breaking policies should be provided and awareness among
staff and students increased.

We assessed whether the policies encouraged through the GST are functioning
as intended. Specifically, we explored whether policies are enacted at schools
and whether respondents are aware of their existence and stated
consequences.

Anti-VAC policies implemented in schools

Respondents from every school reported, when prompted, that their schools
have all three policies. All administrators reported that their school has an
anti-bullying policy and all except one reported that they have anti-sexual
violence and anti-corporal punishment policies (though the one exception did
not specifically say these policies do not exist in their school, they simply did not
mention them).

Unprompted, respondents generally had difficulties naming policies that were
specifically introduced as a result of GST implementation. Therefore, it is not
clear whether these policies were adopted as a result of the GST or if they
existed in schools prior to implementation. Some teachers and administrators
reported that the policies, particularly the anti-corporal punishment policy,
existed before the GST was implemented, but that the GST had given the policy
more weight.
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Awareness and knowledge of policies

Almost all respondents were aware of the policies and some were
knowledgeable on what the policy states. Students were most aware of the
anti-bullying policy and teachers of the anti-corporal punishment policy, but
generally the awareness of all three policies was quite high.

Not every respondent had a response for what the policies state, but among
those that did, there was agreement. For the anti-bullying policy, respondents
understood it to mean no bullying and no teasing; for the anti-sexual violence
policy, the main understanding was that students should abstain from sex, as
well as that there should be no sexual contact between students and teachers,
nor should there be any sexual harassment; for anti-corporal punishment,
corporal punishment is not allowed. These understandings are aligned with what
administrators reported about these policies.

In five schools, all teachers and administrators were aware about the existence
(or non-existence) of the zero-tolerance policy. These teachers and
administrators were also aware of what is expected from them in relation to this
policy. However, in the remaining four schools, teachers and administrators had
conflicting views about whether the policy exists. There did not seem to be a
pattern among teachers and administrators in terms of whether one group more
frequently reported the existence of the zero-tolerance policy as opposed to the
other. Many teachers and administrators at these schools explained that the
school is working to achieve zero-tolerance of corporal punishment, but there
had still been occasional instances of the practice.

Perceived consequences for not adhering to policies

There was little consensus among respondents as to the consequences for
not adhering to policies. This was true across different schools but also within
schools, suggesting that either the guidance from the GST on consequences,
the awareness-raising conducted by schools internally, or both, has been
inadequate and could be improved.

The most frequently mentioned consequences for breaking the anti-bullying
policy were the parents being notified, guidance and counselling, being taken to
the student court, and cleaning or fetching water. There were not substantial
differences in knowledge of consequences between students, teachers and
administrators. Notably, three students at two different schools also mentioned
that they could be subject to corporal punishment as a consequence for bullying
or fighting.

For the anti-sexual violence policy, teacher consequences were reported as
being referred to the headteacher and being dismissed, and student
consequences were parents being notified. However, despite these being the
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most common responses, they were still only mentioned by a small number of
respondents. This suggests that there is low awareness on the consequences
for sexual violence, though this could be because occurrences of sexual
violence are lower than occurrences of bullying. There were generally no
significant differences in perceptions of consequences for not adhering to the
anti-sexual violence policy across respondent types, except for the fact that
only teachers and students cited a teacher being referred to the headteacher as
a potential consequence.

The most commonly cited consequence of the anti-corporal punishment policy
was being sent to the disciplinary committee; other, less frequently mentioned
consequences included guidance and counselling and referral to the
headteacher. There were some differences among stakeholder groups in terms
of knowledge of consequences - no students mentioned the disciplinary
committee as a consequence, only teachers and administrators. In addition, as
with the anti-sexual violence policy, no administrators (most of whom were
Headteachers) mentioned corporal punishment cases being referred to the
Headteacher - only teachers and two students mentioned this consequence.

Actual consequences for not adhering to policies

A few student respondents reported that someone previously broke the
anti-bullying policy and almost all of them stated that they faced the
consequences (none reported that they did not face a consequence). The
consequences consisted of guidance and counselling or a light punishment such
as sweeping the class or fetching water.

Several respondents also reported that someone previously broke the
zero-tolerance policy on corporal punishment, however of those respondents,
only a small fraction said that they faced their consequences and some said that
they did not face the consequences. Reported consequences included the
teacher being dismissed or suspended, but in one case, it is reported that the
teacher only received guidance and counselling when they should have been
suspended.

For the anti-sexual violence policy, only one respondent (a student) reported
that it was broken, and the student also reported that this offender did not face
consequences. Note that responses to this question on actual consequences
faced were very low, particularly for sexual violence, so strong conclusions
cannot be made.

Administrators’ perceptions of the usefulness of policies

Almost all administrators thought that the policies were useful (the one outlier
did not report that they were not useful, they simply did not respond). They also
all reported that teachers were aware of the policies and almost all reported that
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students were aware, which is consistent with our observations. However, there
was an indication from a few administrators that students and teachers need

more training on the policies.

“No institution can be run without
rules. The fact is that those rules
were there but the GST brought out
new energies to strictly follow the
school rules and they have been
helpful in directing discipline and in

a way, improving performance.”
- Headteacher in Luwero district
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3.5 Understanding the Importance of
the Parents-Community Committee
(PCC)

KEY TAKEAWAYS
e Engagement from most PCC members is deemed to be moderate.
e PCC members primarily joined because their name was selected, but
some are also motivated to help children and improve the school.
e The PCC is successful in educating committee members on how and
why to use positive discipline rather than corporal punishment.
e PCC members reported wanting more engagement with GST activities.

RECOMMENDATIONS
e Further engagement with parents and the wider community is
needed for more widespread changes in attitudes towards VAC.
e School administration should increase communication with
parents about GST activities and explicitly invite them to attend/
participate.

Given challenges in implementation of the Parents-Community Committee
(PCC), we interviewed parents to understand what their involvement in the
committee looks like and what are barriers to being more involved.

Please note that all interviewed parents in this study were PCC members. Most
of the parents interviewed had been on the PCC since 2018 or 2019.

Reasons parents join the PCC

When parents were asked why they chose to join the PCC, the most common
response was that they were elected or their name was selected. However,
some parents were motivated by the aims of the program in that they wanted to
fight for children’s rights, ensure that children are raised well, improve the
school, and reduce violence.

Parents’ perceptions of the role of the PCC

Parents on the committee cited a number of perceptions on the role of the PCC,
including to:
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sensitise and mobilise other parents;
hold committee meetings;

work with the teachers committee;
guide and counsel students;

help reduce VAC; and,

work with the students committee.

Committee members’ engagement with the GST activities

The maijority of parent PCC members interviewed were deemed to be
moderately engaged in the GST activities based on their own descriptions of
their engagement (e.g. attend committee meetings once/month). Some
members were deemed to be very engaged (e.g. attend committee meetings
once/week and take initiative to start new activities) and a few were not very
engaged (e.g. attend committee meetings once/year). PCC members at
Buzibwera and Kinyamasika appeared to be the most engaged as compared to
the other schools.

Activities in which PCC members are involved

The main activity in which PCC members are involved is the PCC meetings.
However, other activities reported by some parents included meetings with
students, meetings with teachers, assemblies and music, dance, and drama.

PCC meeting frequency

The frequency of PCC meetings (before COVID) appears to vary between
once per week to once per year, with the most commonly cited responses
varying between once per month and once per term. There was consensus on
meeting frequency at some schools but not others. For instance, at Kasiisi, all
parents reported that PCC meetings occur three times per term, while at St.
Kizito Naluvule, one parent reported that meetings occur once per month while
another parent reported that meetings occur once per term.

Activities in which PCC members are not involved

A few respondents reported that they are involved in all GST activities,

particularly in Luwero district, but the majority of respondents list a few activities

in which they are not involved. These activities were typically classroom
activities or working directly with the children, such as debates, workshops,
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other classroom activities, and student feedback mechanisms like the
suggestion box. The primary reasons why they were not involved in these
activities were time constraints and not being invited to participate in these
activities.

“I learnt that harassing children is not
good and giving children a heavy
workload is bad. Personally, | also learnt
alternative measures of punishing the

child.”
- Male Parent (PCC member) at St. Kizito Naluvule PS

PCC members’ learnings from the GST

Approximately half of the interviewed respondents stated that they have
learnt how to use positive discipline, while the second most common learning
was why corporal punishment should not be used. The third learning, which
several people reported, was regarding the rights of children. The activities that
were cited as most important for teaching parents about these topics included
workshops, PCC meetings, and open meetings.

Barriers to greater GST involvement of PCC members

Almost all respondents reported that they would want to be involved in more
activities. However, they face barriers to this involvement;the barrier that most
respondents reported was that they are not informed about the activities by the
school administration, which limits their ability to show up. We recommend
schools make a greater effort to communicate GST activities and potential
avenues for parent participation to the parents. Respondents also indicated that
a lack of time, timetable incompatibility, and a lack of transport pose barriers.
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“Teachers do not invite us, but if we

are invited, we can come”
- Female Parent (PCC member) at Kitarasa PS

The PCC members also gave some suggestions as to why other parents are not
involved in the PCC. The primary reason was again time constraints, but a lack
of understanding around the benefits of GST in the community was also
identified, as well as apathy about the GST program. This suggests that
increased sensitisation of parents could be helpful to encourage their
participation in GST activities.

Parents provided the following suggestions on what could be done to encourage
more parent and community member involvement in GST activities:

offering refreshments at meetings;

inviting parents to participate in school events;

focusing more on music, dance, and drama (because parents are more
interested in attending these types of events than meetings);
establishing rules requiring parents to attend meetings (alongside a fine if
they don't attend);

offering incentives; and,

holding regular meetings with parents.
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3.6 Improving the GST

KEY TAKEAWAYS
e The majority of teachers and administrators find the six steps structure
to be useful and recommend keeping it as is.
e Having multiple protagonists is seen to be important, and particularly
having protagonists of different genders.
e When asked if they would like more support in GST implementation,
nearly all teachers and administrators said that they would.

RECOMMENDATIONS
e Provide a support mechanism that can help schools implement
the GST (e.g. support with conducting trainings/workshops,
obtaining new materials, community sensitisation), but does not
depend on the permanent involvement of Raising Voices.
e Regularly and continuously engage with schools to hear their
context-specific suggestions for improvement of the GST.

Finally, we asked respondents about key challenges implementing the GST and
their ideas for improving the program.

Challenges in GST implementation

Respondents, particularly teachers, cited time as the main challenge to GST
implementation due to the fact that the school timetable is fixed and the GST
activities detract from class time. In explaining these competing priorities, one
teacher at Katikamu SDA said, “You can even agree that you are going to meet
students in groups or committees of GST, then at that very time, the
administration comes up with another program. That can be discouraging.”

Another key challenge, which parents and administrators identified as the
primary one, is that it is difficult to mobilise parents (both PCC members and
non-PCC members) as they expect some sort of financial incentive or
reimbursement for their participation in GST activities or refuse to participate
altogether. Notably, two teachers at Katikamu SDA mentioned that the PCC at
their school was inactive when discussing the difficulty of mobilising parents.
Respondents also mentioned that some parents disagree with the aims of the
GST in that they believe corporal punishment is the best way to discipline
children and equate positive discipline to “spoiling” children.

The issue of teacher transfer was also relatively prominent and, when

55



wisuin

prompted, many teachers said that the way in which they deal with the issue is
by sensitising new teachers to the GST. Some also provided a suggestion that
the district should replace transferred teachers with teachers who have been
trained on the GST.

A few teachers and administrators also mentioned that it has been difficult for
teachers to stop using corporal punishment and that they could benefit from
learning more methods of positive discipline.

Usefulness of the six-steps structure

Almost all teachers and administrators reported that the six steps structure
was useful. Only one teacher claimed that the structure was not useful because
there are too many activities within each step, so they would have preferred a
list of activities that were not categorised into steps.

A few respondents had ideas for amending the steps structure, which include
moving the student court, positive discipline, and class rules to earlier steps
because they are effective activities and moving the student committee to step
4 as it would be more logical in this step.

In terms of combining the steps, more respondents said the steps should not be
combined than those that said they should. Among those that said it should be
combined, it was suggested that steps 1 and 2 should be combined, or steps 5
and 6 combined, while a couple of others only preferred that the number of
steps be reduced overall.

The steps seem to have been followed sequentially in the majority of schools.
The schools that did not follow the steps sequentially reported that they started
with the most relevant steps, picked individual activities, or randomly
implemented the steps.

Most respondents agreed that the ordering of the steps was useful. The few
respondents that did not agree said that the order does not matter as long as all
of the steps are implemented eventually or that there may be an urgent need to
implement an activity that is part of a later step.

Usefulness of the two protagonists model

There appeared to be some confusion among teachers and administrators in
terms of the number of protagonists at each school. For instance, at Butebe,
Buzibwera, and Kasiisi, three respondents said there were two protagonists at
their school while one respondent said there were four protagonists. However, it
generally seemed like there were two active protagonists at each of the nine
schools (though there may be more than two individuals who are trained as
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protagonists).

The majority of respondents said that it was helpful to have more than one
protagonist because it eases the work and the protagonists can cover for each
other when one is absent. Several of these respondents thought there should be
even more protagonists, such as three or four. The majority of respondents also
said that having multiple protagonists was not a challenge. Only a few
respondents said that there was a challenge in having multiple protagonists
because there can be differences of opinion.

The roles of the two protagonists seemed to be the same at three schools and
different at six schools. For the schools where the protagonists have different
roles, there was either one Chair and one Vice-Chair or Secretary, one specialist
and one overseer, one leader and one substitute, or the female protagonist
handled the female students and the male protagonist handled the male
students. Almost all respondents said that it was important for the two
protagonists to be of different genders, primarily because students may be more
comfortable approaching a teacher of a certain gender and to handle
gender-specific issues.

Support received from Raising Voices in GST implementation

At least one respondent from every school reported that they have received GST
books from Raising Voices, and at least one from almost all schools reported
that they have received training from Raising Voices and facilitation of
transport.® Other support mentioned by at least three schools includes receiving
refreshments during meetings, suggestion boxes, learning materials, and
posters.

Additional support requested from Raising Voices

When asked if they would like more support from Raising Voices, most
teachers and all administrators reported that they would, although some of
the support requested could be provided by other sources. In particular,
respondents would like support in the form of:

e more workshops and trainings (particularly for parents and teachers);

e more materials (particularly more physical copies of the toolkit and
posters);

e more efforts to sensitise the community;

e more financial support (specifically for committees, protagonists, and
other teachers); and

% This does not necessarily imply that some schools have not received training and
transport, but that, unprompted, respondents do not mention it.
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e providing T-shirts or badges for protagonists or committee members in
order to identify GST leaders, increase feelings of belonging, and
promote the program in the community.

However, Raising Voices has expressed an interest in dialling back their active
support to schools in GST implementation, preferring to rely on other support
mechanisms such as RRPs, VACPCs, and other NGOs. We recommend that
Raising Voices further explore these and other support mechanisms to help
schools implement the GST, but do not depend on the permanent involvement of
Raising Voices.

Respondents’ suggestions for GST improvement

We asked respondents if they had any ideas for improving or modifying the GST
to achieve a higher degree of change or expedite the pace of change. The
primary suggestions that emerged are outlined below.

Increased community outreach and collaboration with external
stakeholders

Many respondents explained that increased sensitisation of parents and the
community - such as through radio and TV programs, churches/religious
leaders, and district administration/local councils - would be helpful to achieve
more widespread change with respect to reducing VAC.

Similarly, expanding the GST to more schools, including private schools, would
allow for more people to be exposed to the program and therefore a greater
reduction in VAC on a community level. This suggestion also emerged from the
teachers FGD at Kasiisi; the group agreed that one of their top two challenges in
GST implementation had been very high enroliment at their school because so
many students and parents were attracted to the GST program. The group
suggested that expanding the GST to neighbouring schools could mitigate this
challenge.

Finally, respondents wanted to increase their collaboration with other GST
schools in order to learn from each other’s experiences and share best practices.
This collaboration could take the form of visits to other schools, inter-school
debates, and a WhatsApp group for protagonists.
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Program improvements designed to motivate and include students and
teachers

Respondents, including a number of students, emphasised that students need to
be further sensitised about the GST through workshops and trainings.
Specifically, students need additional training on how to run the student court
and how to use the suggestion box. There should also be efforts to sensitise and
include younger students in the GST program, such as by including them on the
students committee. This is because the younger students are the foundation of
the school and it is easier to sensitise them about GST concepts if they are more
exposed to the program from a younger age. Some respondents also suggested
that providing awards or certificates, specifically for protagonists, committee
members, and the school at program completion, would help to motivate
students and teachers.

As respondents clearly have many ideas for ways in which the GST could be
improved, we recommend that Raising Voices and other GST support
mechanisms regularly and continuously engage with schools to be informed of
these ideas on a more frequent basis.

Students were also asked which activities they thought schools should prioritise.
The most commonly mentioned activities were the following:

meetings;
suggestion box;
student court;
committees; and,
debates.
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4. Recommendations
and Conclusion

4.1 Recommendations for GST Agile

411 Activities to Prioritise

One of the key questions this research sought to address was which activities
were perceived to be most important for improving relationships amongst
stakeholders within schools in order to inform which activities to prioritise for
GST Agile. Below, we highlight activities that we recommend prioritising based
on those cited by respondents as being most influential.

Suggestion box

The data suggest that the suggestion box is particularly useful in promoting
freer communication between students and teachers. This, in turn, helps to build
student-teacher relationships as well as providing a useful mechanism for
students to give direct feedback to teachers. It should be noted that the
suggestion box is particularly popular among girls, so its prioritisation for GST
Agile may help to ensure that girls’ ideas are being heard.

However, the suggestion box is also harder for younger students, and students
with poor literacy skills, to use. In prioritising the suggestion box, further
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guidance should be given to schools (targeted towards students) on how the
suggestion box should be used, how students can give constructive feedback,
how often the box should be opened, etc.

Student court

The student court is a popular mechanism that directly promotes constructive
conflict resolution among students, which leads to improved student-student
relationships. This positively impacts student behaviour, which also improves
teacher-student relationships. In order to address some of the critiques of the
student court mentioned by respondents, there should be training for students
(and possibly teachers) on how to properly conduct court sessions, handle
cases, and keep confidentiality.

Guidance and counselling of students by teachers

Guidance and counselling is crucial to helping teachers develop empathy
towards and a greater understanding of children, which further helps to improve
teacher-student relationships. It is also an important component of positive
discipline, which schools are striving to use in place of corporal punishment.
Therefore, guidance and counselling is an essential activity in reducing VAC in
schools.

Workshops

Respondents were able to recall key workshop themes despite them having
been conducted at least two years before data collection. As such, workshops
that were conducted seem to have contributed to education and awareness of
critical VAC issues. In particular, education around corporal punishment seems
to have helped to reduce or eliminate the practice. Similarly, the sessions
focusing on bullying have helped teach students not to fight or tease, which
increases trust and cooperation between students and improves
student-student relationships. Finally, students learning about their rights seems
to help students feel a greater sense of belonging in their school.

While recall of which workshops were implemented and most important were
limited, respondents most commonly note the workshop sessions, “Do Children
Have Rights?”, “What is an Effective Teacher?” and “What is Corporal
Punishment” as being influential. In addition, the workshop sessions, “Why Does
VAC Happen?”, “The Way We Learn,” and “Punishment vs. Discipline” were cited
by a high proportion of session attendees as the most important, even though
they were less commonly implemented.Therefore it is sensible that the GST
Agile include these workshop sessions.
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Finally, the “Positive Discipline Responses” session may offer an opportunity for
additional sensitisation. While fewer respondents noted this session as most
influential, a number of teachers separately reported that they are interested in
learning more ways to practice positive discipline in order to ease the transition
away from using corporal punishment. It may be worth revisiting the content of
this session to identify opportunities to integrate additional positive discipline
techniques.

Meetings (open meetings or meetings with the senior man/woman)

The open meetings are quite commonly implemented across schools. They seem
to be effective in encouraging freer communication and building stronger
relationships between students and teachers, though they are not cited as
frequently as some of the other activities mentioned above. Similarly, the
meetings with the senior man or senior woman seem to also be effective in
building these relationships. Female students and teachers, in particular, seem
to consider meetings as important activities for changes in relationships
between students and teachers.

It is not clear if all schools have implemented both types of meetings, but there
is strong evidence to suggest that implementing one type of meeting or the

other is important to allow students to voice their opinions and receive guidance.

Therefore, we recommend that for GST Agile, schools are given the option as to
which type of meeting they would like to implement based on their own context,
but that at least one type of meeting be considered a “core” activity.

4.1.2 Activities to Deprioritize

As explained in Section 1, one of the primary goals in the development of GST
Agile is to shorten the toolkit, which necessitates either eliminating some
activities entirely or deeming some activities as optional. Considering a large
number of respondents did not consider any activities to be unimportant for
contributing to change, we are not recommending the total elimination of any
activities. However, since there is a need to deprioritize at least some GST
activities in order to make the program more feasible for schools to implement,
we recommend considering deprioritizing the activities that seem to be regularly
not implemented across schools’ or those that seem to duplicate the purpose of
other, more successful, activities. In particular, given that a rigorous impact
evaluation has found that the GST significantly reduced corporal punishment

7 While we cannot determine with certainty whether activities were not implemented
at schools, we assume here that if no respondent within a school mentions an
activity, it likely was not implemented.
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within schools, deprioritizing activities that are regularly not implemented
anyway may not erode its effectiveness. We elaborate on three of these
activities below.

Teacher evaluation forms

The teacher evaluation forms have only been implemented in about half of
surveyed schools. Few respondents cite them as being a particularly important
activity, and some claim they have not been important because students do not
use them frequently and they serve the same function as the suggestion box.
Furthermore, students appear to have many options for providing feedback, and
only one student cited the teacher evaluation forms as their preferred feedback
mechanism. For these reasons, we recommend deprioritizing the teacher
evaluation forms.

Magazines/newsletters

Similarly, the magazines/newsletters seem to have only been implemented in
two or three surveyed schools. They did not emerge as being important
activities for any of the key changes and do not seem to be commonly used as a
student feedback mechanism. Therefore, we recommend also deprioritizing the
magazines/newsletters.

Albums with GST-related songs

This activity seems to have only been implemented at one school (Buzibwera)
and was rarely mentioned by respondents at that school as an important

activity. It therefore appears that the albums may be deprioritized within the
GST without any significant impact on the effectiveness of the program.

4.1.3 Additional refinements for GST Agile

Critical refinements

Provide more workshops and trainings to schools

Most teachers and administrators say that they would like more workshops and
trainings to be provided at their school. Particularly in the context of schools
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reopening after being closed for nearly two years, there are many new teachers
and students at schools who have not participated in any GST workshops. Even
those who are returning to their schools have not participated in any workshops
or trainings in at least two years. As the workshops have positively influenced
perceptions regarding children’s rights, VAC, and corporal punishment among
staff and students, it will be beneficial to provide more workshops and training
for new students and staff and refreshers for existing GST participants.

Provide clearer guidance on anti-VAC policies and consequences,
including training on these policies, to school administrators

There appear to be variations in implementation of policies across schools in
terms of specific details of policies and, particularly, the consequences for not
adhering to policies. Therefore, more guidance in terms of a detailed policy
framework, including rules and consequences for breaking rules, should be
provided to school administrators. Some freedom should be given for adaptation
based on local needs, but the core principles and key policy details should be
provided by Raising Voices to all GST schools. Raising Voices can also consider
standardising the training that is given to students and teachers regarding these
policies, such as through workshops, assemblies, or written materials, if this has
not already been done.

Encourage female students to become more comfortable speaking up and
sharing their opinions

We found that more female than male students reported a change in freer
communication with their teachers; at the same time, boys seem to be more
comfortable than girls in approaching their teachers to give feedback and one
girl specifically noted she was too shy to approach her teacher. This
contradiction could potentially be explained by the notion that teachers'
interactions with female students were much less open than those with male
students pre-GST. We have some evidence to support this claim in that a few
respondents mentioned that girls used to be more afraid of teachers than they
are now, implying that they were more afraid than boys were. Therefore, even if
girls have noticed a larger change than boys in this domain, they could still be
less comfortable approaching their teacher to give feedback as compared to
boys.

Therefore, girls should be further encouraged to speak up and share their
opinions, be it in class, meetings, debates, or informal conversations with
teachers. Gender-segregated meetings with the senior woman, in particular,
may be effective in this regard. Raising Voices can also consider adding relevant
gender-specific guidance to the toolkit.
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Improve communication channels between school administration and
parents

PCC members believe there is inadequate communication from schools to the
community, which hinders parent and community involvement in school
activities. More communication regarding activities taking place at the school
and explicit invitations to participate in these activities - particularly if
refreshments are provided to keep participants energised - may help to
encourage community involvement in the GST, thus increasing the effectiveness
of the PCC and improving the relationships between schools and communities.

Prioritise community outreach and sensitisation

Lack of support from the community for the GST program (in that prevalent
views in the community are in favour of corporal punishment) is identified by
several respondents as a significant barrier to VAC reduction. We recommend
considering the utilisation of existing community structures and communication
platforms to sensitise communities about the GST and the importance of VAC
reduction. These platforms may include radio and TV programs, posters in
communities, and engaging local authorities such as district administration/local
councils and religious leaders. Since Raising Voices has already been active in
radio and TV programming, we specifically recommend linking these
communications more explicitly to GST implementation in schools in order to
broaden community support for the GST and hopefully encourage more parents
and community members to become involved in the program.

Extend protagonist training to all teachers and allow schools to select their
own desired number of protagonists

When commenting on the two protagonists model, many respondents said that
there should be more than two protagonists in order to ease the workload.
Additionally, teachers and administrators at most schools mentioned that
teacher transfer had happened at their school and that this can sometimes
include GST committee members or protagonists. Therefore, consider providing
protagonist training to all teachers at GST schools (or as many as possible), and
allowing schools to select their own desired number of protagonists (perhaps
within a range of two to four). This will allow schools to have greater flexibility in
GST implementation by being able to select the number of protagonists they
require based on their own school context. This will also enable schools to
better mitigate against the effects of teacher transfer, hopefully resulting in
more seamless replacement of protagonists.
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Considerations for possible innovations

Make feedback mechanisms more accessible and user-friendly

Some students, particularly younger students, have difficulties using the
suggestion box because they cannot write well. Since a few respondents
expressed interest in making the GST activities more accessible to younger
students, there is a need to explore ways to enable younger and shyer students
to log their complaints and feedback in ways that do not depend on writing
skills. One possible way to do this could be by providing suggestion forms with
very simple visuals, such as a satisfaction scale using happy or sad emojis to
indicate satisfaction or dissatisfaction with teaching.

Encourage more collaboration among schools

A number of teachers, administrators, and parents suggested that greater
collaboration among GST schools would allow schools to share best practices
and learn from each other’s experiences. We recommend facilitating this
collaboration by organising visits among GST schools, inter-school debates, and
establishing a WhatsApp group for all GST protagonists in a given district or
county.

Provide additional GST materials to schools and communicate regularly
with schools about materials required

Though all schools received GST materials (e.g. physical copies of the toolkit,
cartoon booklets, and posters) when they began implementing the program,
some school stakeholders reported that they did not receive enough materials
or that the materials they did receive are now missing or worn out. Raising
Voices should provide additional materials to the schools that require them, as
well as develop a mechanism to regularly communicate with schools to ensure
they have sufficient copies of all of the required GST materials at all times.

Improve the physical toolkit by including more visuals and increasing the
font size

A few respondents had suggestions for improving the physical toolkit, such as
including more visuals (e.g. actual pictures of GST students in addition to
cartoons) and increasing the font size of the books. These suggestions should
be taken into consideration in order to improve the ease with which school
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stakeholders interact with the GST material.

Find ways to include younger students in the GST

Some teachers and administrators note that it is difficult to include younger
students in GST activities and that it would be easier to sensitise students about
GST material if they were more exposed to the program from a younger age.
Therefore, consider making the GST more accessible to younger students, as
young as P1 or P2 if feasible, by conducting workshops and meetings
specifically for younger students that present the GST material in an
age-appropriate manner. The emoji/picture based suggestion forms mentioned
above are another example of this.

Conduct structured feedback sessions with schools so they can regularly make
suggestions for GST iterations and improvements to improve the GST

School staff and students have many suggestions for GST improvement, some
of which are school context-specific.® School administrators and GST
protagonists should be encouraged to facilitate GST improvements by collecting
and collating feedback from teachers and students at their schools and
engaging with Raising Voices in structured feedback sessions to optimise the
GST accordingly. Our experience with data collection showed that school
stakeholders were willing and able to share feedback on the GST, suggesting
that this may be something they could be open to at some frequency. However,
we did not explicitly interrogate this idea with respondents; if there are
challenges with implementing these feedback sessions, Raising Voices may
need to consult with schools to develop a feedback mechanism that is more
practical.

4.2 Conclusion

Overall, our findings affirm the results of previous studies that the GST is
associated with positive changes in the relationships among school
stakeholders, which lead to reductions in VAC. These findings are aligned with
the TOC that IDinsight and Raising Voices developed for the GST in Phase | of
this engagement.

8 The full list of respondents’ ideas for GST modification and improvement is
available in Appendix C.
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IDinsight’s aim in this study was to inform the development of GST Agile by
determining which GST activities are being implemented by schools, which
activities school stakeholders feel have been the most and least important for
contributing to positive changes at their schools, and which ideas school
stakeholders have for improving the GST.

We recommend that the suggestion box, student court, guidance and
counselling, workshops, and meetings be prioritised for GST Agile. Though many
stakeholders feel that all activities are important and none should be removed
from the toolkit, it appears that the teacher evaluation forms, magazines/
newsletters, and albums can be deprioritized for GST Agile without significantly
changing the effectiveness of the program. Recommendations for improvement
include providing more workshops and trainings to schools, providing clearer
guidance on anti-VAC policies and their consequences, and prioritising
community outreach and sensitisation.

Integrating the above recommendations in the development of GST Agile should
result in an intervention that is easier for schools to implement, which will
facilitate scaling of the program in order to further Raising Voices’ impact on VAC
reduction in Uganda.
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Appendices

Appendix A: Theory of Change for the Good School Toolkit

hild h violence-fr rience of Long-term
Good School Toolkit activities Operational culture of school improves Shitlttheis o vislerins-ires axpensnte o i
school outcomes
— A e areraines | TeacherstudentRelationship
Step 1: Getting ready for program implementation I Teachers develop increased empathy for students m
Your Team & Network
Teachers and students change their perception of corporal
punishment & pesitive discipline Creation of positive Elimination of Child's development
experiences violence

Teachers feel more ownership & professional pride

Steps 2-5: Implementation of core program activities

VAC

l Increased student voice & engagement
I Students develop positive discpline / intrinsic motivation

| Students practise constructive conflict resolution

i

’ Trust & cooperation between students increases

Clear and transparent policies and regulations are
implemented at the school

I Teachers feel more ownership & professional pride

Teachers' and students' sense of belonging to the schoal
increases

Teachers and students change their perception of what
makes a good learning environment

Step 6: Ensuring program sustainability
Good Administration & The Future

Community changes their perception of corporal
punishment

‘Community develops increased empathy for
students/children
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Appendix B: Breakdowns of Respondents by
Demographic Categories

Table 1B: Interview and FGD Respondents by School

School Interviews FGDs
Butebe 12 12
Buzibwera 12 12
Kamengo 12 11
Kasiisi 12 12
Katikamu 12 12
Kinyamasika 12 12
Kitarasa 12 13
Mamuli 12 12
St. Kizito Naluvule 12 11
Total 108 107

Table 2B: Interview and FGD Respondents by District

District Interviews FGDs

Luwero 48 47

Kabarole 60 60
Total 108 107

Table 3B: Interview and FGD Respondents by Urban/Rural Location

Location Interviews FGDs
Urban 72 70
Rural 36 37

Total 108 107
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Table 4B: Student Interview and FGD Respondents by Gender

Male 20 26
Female 25 30
Total 45 56

Table 5B: Student Interview and FGD Respondents by Class

PS5 5 7

P6 18 21

P7 22 28
Total 45 56
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Appendix C: Respondents’ Ideas for GST Modification

and Improvement

Idea

Increase workshops/trainings

Provide more materials

Provide more copies of the toolkit/cartoon booklets
Sensitise community

Provide financial support

Sensitise parents

Provide name tags or T-shirts

Increase trainings for parents

RV should be involved in direct outreach to parents
Expand GST to more schools

RV should be more involved with PCC
Provide more posters

Sensitise students

Sensitise parents through radio programs
Increase trainings for teachers

Provide support supervision

More collaboration among GST schools
RV should engage local authorities
Regular visits from RV

Financial support for committees
Increase trainings for students

Increase trainings for student court
Provide awards or certificates

Provide name tags or T-shirts to identify GST leaders

# of Respondents
Who Mentioned
the Idea

46
39
27
27
24
20
19
14
14
13
12
1"

1"

10

10
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More protagonists

Toolkit should include more visuals

Sensitise parents through churches/engage religious leaders
Sensitise parents through TV

Increase trainings for all stakeholders

Financial support for those struggling with school fees
Financial support for protagonists

Financial support for teachers

RV should engage district administration

Toolkit should include information in local languages
More life-skills activities

Provide refreshments for meetings

Provide transportation reimbursements

Repaint mural

Provide airtime

Provide suggestion box

GST should empower boys and girls differently/include
materials specifically for girls

More inter-school debates

Involve students in lower classes

Sensitise teachers

Sensitise students through workshops

Provide awards or certificates for teacher protagonists
Incorporate activities that engage more students

More life skills activities (tree planting)

Give rewards to the most disciplined students

Directly train all teachers

Increase trainings about positive discipline

Increase trainings for committees
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Provide markers

Build more classrooms

RV should speak to students during assemblies
Provide menstrual pads

RV should participate in school activities

More visits to other schools

Spell out the roles of parents in the toolkit (some steps could
solely target parents)

Include poetry recitation in GST

Include games about VAC to improve learning

Integrate GST into school timetable

Build a new hall for student council/student court
Sensitise parents through other community leaders
Discourage alcohol abuse among parents

School management should engage parents

Sensitise parents using posters

Sensitise parents by calling them directly

Include module on relationships for student workshops
Sensitise students about good behaviour

Hire trained counsellors for schools

Provide a suggestion box for every classroom

More supervision and monitoring from RV or partners
More protagonists (four in each school)

More RRPs

Provide awards or certificates for committee members
Provide awards or certificates for students who pass exams
Provide awards or certificates at program completion
Implement GST in private schools

More life-skills activities (income-generating activities)
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More accountability for teachers who break rules
Increase student participation in GST implementation
Protagonists should better document GST activities
Start each lesson with GST information

Increase trainings for new teachers

Increase trainings for administration

Increase trainings for students committee

Increase trainings for student council

Increase trainings on suggestion box

Increase trainings on teacher evaluation forms
Provide more glue and pins for posters

Provide more murals

Provide computers

Provide more signposts

Provide more pens

Provide more technical advice

Designh a community program to complement the GST
Financial support for debates

Financial support for PCC

Financial support for teachers who train others
Financial support for parents to provide for their children
Name tags or T-shirts for student court judges
Provide medicine

Provide sports equipment

Provide water tank

Provide face masks

Provide hand sanitizer

Provide bicycles

Provide notebooks
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Provide uniforms for needy students

Provide brooms

Provide desks and chairs

RV should establish office in community to report VAC

RV should meet with school management committee

Toolkit should include actual pictures of students instead of
cartoons

Increase font size in toolkit

Simplify the language in the toolkit

Increase the size of the toolkit books

Include younger students on committee

WhatsApp group for GST schools

Teachers should lead GST sessions at other schools
Establish a students network among schools
Meetings among teachers at different schools
Increase number of student court members
Increase number of student committee members
Increase number of teachers committee members
Provide a soft copy of the toolkit

Include children's rights in the toolkit

Increase focus on advocacy

Include guidelines for guidance and counselling
GST should also address domestic violence
Include teachers' issues

Include all material in one booklet

Incorporate a stronger focus on sexual violence
Develop a magazine showcasing the GST's best performers
Incorporate moral and academic support in the GST

Train peer educators
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Committees should be gender-balanced

Offer more support to children who have been subject to
violence (e.g. a house they can go to)

PCC should ensure activities are properly implemented
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DATA COLLECTION TOOLS

INTERVIEW GUIDE - TEACHERS
English:

Interview question Probes

Hello. My name is [INTERVIEWER NAME]. | am here from IDinsight, the organisation working with Raising
Voices to understand how the Good School Toolkit has been working at your school. To learn more about
this, we are conducting interviews and focus groups with a few teachers, students, administrators, and
parents at your school. Today, we would like to hear your perspective about how the Good School Toolkit
has been working in your school, particularly to understand:

-- which activities in the Toolkit have been most and least effective;
-- the challenges with implementing the Toolkit; and,

-- how the Toolkit could be improved.

Will you be able to speak with us about the Good School Toolkit now? This interview will take about an
hour.

1. GST activities most contributing to change

Research Questions:
1. According to stakeholders, which activities have been most/least important for contributing to (and why):

e Changed perception of violence

e Positive discipline practices

e Changes in relationships between students & teachers
e Changes in relationships between students

e Feelings of belonging & connection to school

2. How long did it take to understand key ideas?

For this interview, we would like you to think back to before the COVID-19 pandemic and how the Good
School Toolkit was being implemented at this time. We’re going to start with some very broad questions
about the Good School Toolkit and how well you think it’s been working at your school. We’d like to
understand which activities your school has done and which of these were most important to contributing
to any changes you’ve observed at your school.
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1.2

1.3

1.4
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When did the Good School Toolkit launch at your school? Where
is your school in the process of implementing the Toolkit?

How have you been involved with implementing the Toolkit?

Thanks for sharing that. | understand your school is up to [STEP X]
in the process. Up until now, which specific Good School
activities have been implemented at your school so far?

| have a list here of all of the GST activities, categorized by step, to
help jog your memory. It is possible that not all of these activities
were implemented at your school.

Now we’d like to understand what changes you have seen at your
school and which Good School activities you think were most
important for contributing to that change.

Have you noticed changes in how students and teachers interact
with one another?

e Which changes have you noticed?
e How long did it take for these changes to occur?

Are these changes in relationships between teachers and students
the same or different for male students vs. female students? How
so?
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Do you know how many steps
have been completed?

- Are you a member of the Good
School Committee at your school?
Why or why not?

For example:

e seeking student feedback, for
example in the form of a
suggestion box;

e establishing a student court;

e workshops about violence
against children, positive
discipline, and the role of
teachers;

e teacher evaluation forms;

e school-wide meetings
between teachers and
students; and,

e drafting and updating rules,
regulations, and policies
including the whole school
community.

Have you noticed:

e changesin how
students/teachers
communicate with one
another?

e changes in how teachers run
their classrooms?

e changes in perspectives and
practices of discipline?

® teachers being more
understanding of students?

- Do teachers communicate or
interact with male students
differently from female students?
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- Do you think this activity has
been particularly important for
teachers or students, or has it
been the same for both groups?

What Good School activities do you think were most important
1.6 |for these changes that you observed in how students and
teachers interact? Why were these activities important?

Have you noticed:

e changesin how students
communicate with one

) ] ] ] another?
Have you noticed changes in how students interact with one

e changesin how students
another?

1.7 handle conflicts with each
e Which changes have you noticed? other?
e How long did it take for these changes to occur? e students being more

empathetic to one another?

e students being more
cooperative/collaborative
with one another?

- Have male students experienced
more of this change than female
students or vice-versa?

Are these changes in relationships among students the same or

1.8
different for male students vs. female students? How so?

Do you think these activities were

Which Good School activities do you think were most important more important for:

1.9 |for these changes that you observed in how students interact with|e  younger students vs. older

one another? Why were these activities important? students?

® Girls vs. boys?

- Do teachers, students, or

Have you noticed changes in feelings of belonging at the school administrators feel more proud of
that you or others have? their school than they did
1.10 previously?

e What changes have you noticed?
- Do you feel more proud to be a

teacher than you did previously?

e How long did it take for these changes to occur?

- Have male students experienced
more of this change than female
students or vice-versa?

Are these changes in feelings of belonging the same or different

1.11
for male students vs. female students? How so?

- Do you think this activity has
been particularly important for
teachers, students, or

1.12 |Which Good School activities do you think were most important
for these changes in feelings of belonging that you observed?
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Why were these activities important?

administrators, or has it been the
same for all of these groups?

- Has this activity affected male
students vs. female students
differently?

1.12.1

Have you noticed changes in the community related to violence
against children, positive discipline, or pride for the school?

e What changes have you noticed?
e How long did it take for these changes to occur?

- Have your own discipline
practices changed?

- Have your neighbors’ discipline
practices changed?

- Is the community more attracted
to the school than before?

1.12.2

Which Good School activities were the most important for these
changes in the community that you observed?

1.13

You’ve now mentioned a number of activities that you thought
were important for leading to changes at your school. Which
Toolkit activities do you think have been the least important
overall? In other words, in your perspective, which activities did
not contribute to any of these changes?

-Which activities were the least
important for:

e Changing relationships
between teachers and
students

e Changing relationships
between students

e Changing perspectives around
violence and discipline

e Changing feelings of belonging

-Which activities, if they were
removed from the Toolkit, would
not change the overall
effectiveness of the program?

-Is this activity considered least
important because it was difficult
to implement?

2. Understanding importance of workshops’ content

m Mildmay Research Clearance Application Package
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Research Questions:

1. Which sessions are most / least commonly conducted? Why?

2. According to teachers, which sessions (if any) were most influential in changing perception on (a)
perception of violence against children, (b) the importance of the role of the teacher, and (c) alternative

discipline measures?

3. According to teachers, which sessions (if any) were most influential in changing (a) discipline practices, (b)

teaching in the classroom, (c) communication with students?

Now we want to talk about the workshops conducted as part of implementing the Good School Toolkit. In
particular, we would like to understand which sessions in the workshop were most useful for your school.

2.1

2.2

2.3

We understand that a number of workshops are conducted as
part of the Good School Toolkit, including workshops on
“Understanding Violence Against Children,” “Exploring the Role of
Teachers,” and “Developing Positive Discipline.”

Have any of these workshops been conducted at your school?

Now we want to ask you about each workshop individually.

First is “Understanding Violence Against Children,” which aims to
change perceptions of violence against children.

Which sessions in this workshop were conducted?

What were the reasons for choosing those sessions and
not others?

Which sessions in the workshop (if any) do you think were
most influential in achieving the workshop goal of
changing these perceptions of violence against children?

Next is “Exploring the Role of Teachers,” which aims to educate
school members about the importance of the role of the teacher.

Which sessions in this workshop were conducted?

What were the reasons for choosing those sessions and
not others?

Which sessions in the workshop (if any) do you think were
most influential in achieving the workshop goal of
educating participants in the importance of the role of the
teacher?

- What about these sessions made
them successful?

- What about these sessions made
them successful?
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Finally, we have the “Developing Positive Discipline” workshop,
which aims to encourage positive discipline methods in schools.

® Which sessions in this workshop were conducted?
What were the reasons for choosing those sessions and
not others?

® Which sessions in this workshop (if any) do you think
were most influential in achieving the workshop goal of
encouraging alternative discipline measures?

- What about these sessions made
them successful?

3. Understanding the importance of student feedback mechanisms

Research Questions:

1. What are teachers’ perceptions of the feedback they have received? Have they acted on feedback?

2. Have teachers noticed changes in how they approach teaching? Have administrators noticed changes?
What changes?

With the next few questions, we are trying to learn more about student feedback mechanisms implemented
at your school, such as the suggestion box, school-wide open meetings between students and teachers, the
student council, teacher evaluation forms, and student magazines or newsletters.

3.1

3.2

3.3

Which student feedback mechanisms have been implemented at
your school?

[By “student feedback mechanisms,” we mean tools or activities
that students use to share their opinions about your teaching, or
how their school or classroom is working generally.]

Have you received feedback from the students through these
mechanisms? (If yes) What was the feedback?

What do you think about the feedback you have received from
students?
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Such as:
suggestion box,

school-wide open meetings
between students and teachers,

student council,
teacher evaluation forms, and

student magazine or newsletter

- Have other teachers received
feedback from the students?
What was the feedback?

- Do you agree with it?

- Has it been helpful or not
helpful?

- In what way has the feedback
been helpful or unhelpful?
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Has the feedback changed your thoughts or actions in any way?

If yes, in what way?
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- Did you take it in good faith?

- Specifically, has the feedback
changed the way you approach
teaching?

4. Understanding the importance of policies

Research Questions:

1. Are teachers/children aware of the existence of policies and their consequences? Which policies?

2. What are the expectations around consequences of the zero tolerance policy? Are consequences
implemented?

Now, we want to understand which school policies have been implemented at your school, such as the
school standards or Code of Conduct, and your perspective on these policies.

What kinds of policies or rules have been adopted in your school
as part of implementing the Good School Toolkit? For example,

Such as:

Anti-bullying policy

4.1 |anything related to violence against children, positive discipline,
acceptable behaviour, taking pride in the school, or anything else |Anti-sexual violence policy
you can think of. Anti-corporal punishment policy
. - What are the consequences for
4.2 |Canyou elaborate on what exactly these policies or rules state? .
breaking these rules?
Did these policies exist before the GST was introduced in your - Did the consequences for
school? breaking the policies/
enforcement of the policies
(If yes) Did the introduction of the GST change anything about change after the GST was
these policies? introduced?
Has your school implemented a zero tolerance policy with respect
to corporal punishment and violence against children?
4.3
(If yes) What does the policy state? What are the consequences
for not adhering to the policy?
44 Has anyone at the school previously not adhered to the policy? - Did they face the consequences

What happened when they did that?

5. Improving the GST

of the policy?
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Research Questions:
1. How might the process for understanding key ideas be expedited?
2. What are the key challenges with implementing the GST?

e How do teachers & administrators adapt to other teachers transitioning out of school?

3. What modifications would make the GST easier to implement?
4. What are suggestions for improving the GST?

e How useful is the six steps structure?
e How was the level of support from Raising Voices?
e Is Raising Voices building capacity efficiently / effectively?

5. How is the model of two protagonists working?

e |Isit helpful to have two people? What are the different roles of each? Challenges with working with
two people? Should each person be a different gender?

Now, we would like to ask you about how the GST program could be improved.

We spoke earlier about how long it took for you to notice various
changes occurring in your school in terms of changing
relationships, perspectives towards violence and discipline, and

feelings of belonging.
51 g ging

Overall, do you have any ideas for how the GST could be adjusted
so that change happens faster?

- Are there any particular activities
that have been difficult for your
school to implement? How did
you go about implementing these
activities (or were they not
implemented at all)?

5.2 |What challenges has your school had in implementing the GST?

We understand that sometimes teachers transfer to other
schools.

53 e Has this happened at your school while the Toolkit was
being implemented?

e Are you able to continue with the Toolkit when this
happens?
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e How do teachers and administrators handle this situation
in order to continue implementing the Toolkit?

As you may know, the Toolkit involves six steps. How useful do
you think the steps structure is, versus not having the steps to
follow?

Did you receive support from Raising Voices while implementing
the GST? What kind of support?

What do you think about the level of support your school received
from Raising Voices?

How do you think Raising Voices could better support schools in
implementing the Toolkit?

How many protagonists do you have at your school? Is it helpful
to have more than one protagonist? Why?

Are there any other modifications that would make the Toolkit
easier to implement?

If you could change the design of the Toolkit, what would you
change?

Is there anything else you would like to tell us about any aspect of
the Toolkit that we didn’t mention, or how the Toolkit overall
could be improved?

DATA. DECISIONS. DEVELOPMENT.

- Do you think there are any steps
that could be combined? Could
any of the steps be omitted
entirely?

- Were the steps followed
sequentially at your school?

- Was the ordering of the steps
useful? Should the order of any of
the steps be changed?

- Do you feel that your school has
received enough support from
Raising Voices in implementing
the Toolkit?

-Would you have wanted more
support? Less support?

- What kind of support would be
most helpful for your school?

- What are the different roles of
each of the protagonists?

- Are there challenges in working
with multiple people?

- Do you feel that it’s important
for the protagonists to be of
different genders? Why or why
not?

- What advice would you give to
another school that is interested
in implementing the Toolkit, but
would like an easier and faster
process?
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That concludes our interview. Thank you very much for participating today. Your responses will be
invaluable to IDinsight as we work with Raising Voices to make the Good School Toolkit more efficient and
easier for schools to implement.

INTERVIEW GUIDE - TEACHERS

Luganda:

S.N. Ekibuuzo Okunonyereza

Gyebaleko. Erinnya lyange nze [TEEKAWO ERIINYA LYO] Nvudde mu IDinsight ekitongole ekikolera awamu ne
Raising Voices okusobola okutegeera engeri enkola ya GST gyebadde ekolamu mu ssomero lyo. Okwongera
okutegeera kino tugenda twebuuza ku bibinja by’abantu, n’abantu sekinnomu omuli abasomesa, abayizi,
abakulira amasomero, n’abazadde mu ssomero lyo.

Leero twagala okufuna endowooza yo ku ngeri enkola za GST gyezibadde zitambulamu mu ssomero lyo,
tusobole okutegeera:

-Nkolaki ezisinze okugaso n’ezo ezitabadde nnyo na mugaso
-Okusomozebwa okuli mu kutekesa bino mu nkola
-N’engeri enkola zino gyeziyinza okutumbulwa.

Onasobola okwogerako naffe kunkola za GST kati? Kino kiyinza okututwalira obudde bwa sawa ng’emu.

1. Enkola za GST ezisinze okuleetawo enkyukakyuka

Ebibuuzo:

1. Okusinziira ku bakwatibwako ensonga , nkolaki ezisinze n’ezo ezikwebedde mu kuteetawo( era lwaaki):

e Enkyukakyuka mundowwoza ku kutulugunya

e Ebikolwa ebyempisa ennungi

e Enkyukakyuka mu nkolaga wakati w’abayizi n’abasomesa

e Enkyukakyuka mu nkolagana wakati w’abayizi bokka na bokka
e Okuwuulira ng’ebikolebwa mu ssomero bikukwatako era liryo
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2. Kyakutwalira bbanga ki bino okubitegeera?

Nga tukubaganya ebirowoozo, twagala oddeko e mabega katono nga ekirwadde kya COVID-19
tekinatulumba n’engeri GST gyeyagoberewamu mu kiseera ekyo. Tugenda kutandiga n’ebibuuzo ebikwata
ku GST n engeri gyolowooza enkola eno gyekwatiddwamu mu ssomero lyo.Twagala okumanya nkolaki
essomero lyo zeritaddewo era ziriwa ku zzo ezisinze okuleetawo enkyukakyuka gyolaba mu ssomero lino.

Enkola eno yatandikibwawo ddi mu ssomero lyo? Era lituuse wa  [Omanyi emitendera

1.1
mu kutekesa bino mu nkola? egituukirizidwa?

-Oli member ku kakiiko ka
1.2 Wenyigidde otya mu kutuukiriza enkola zino? GST mu ssomero lyo? Lwaki
oba lwaki nedda?

Ekyokulabirako:

e Okufuna ebirowoozo
by’abayizi, gamba nga
okuyita mu kabokisi
akakunganyizibwaamu
ebirowoozo;

e Okussawo kooti

Webale kugabanako naffe .Ntegedde essomero lyo lituuse y'abayizi;

ku [MUTENDEERA X] mu nkola eno. Okutuusa kati nkola ki * Emisomo ku kulwanyisa

7’oyinza okunokolayo ezitukiriziddwa mu ssomero lyo? okut}.llugunya apaana,
13 empisa ennungi,

obuvunanyizibwa
bwabasomesa;

e Foomu ezirondoola
enkola y’abasomesa;

e Enkiiko zZ’essomero
ezizingiramu abasomesa
n’abayizi;

e N’okubaga oba
okulongoosa mu
mateeka, ebigobererwa
n’enkola ezizingiramu
essomero lyonna.

Nina olukalara Iwenkola ya GST, okusobola okutujjukiza. Kisoboka
nti ezitakebwa munkola ku somelo lyo?
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Kati twagala okumanya enkyukakyuka zolabye mu ssomero lyo na
nkola ki eza GST z’olowooza nti zezisinze okuleeta enkyukakyuka.

Olabyewo enkyukakyuka mu ngeri abayizi gyebatabaganamu
n’abasomesa?

e Nkyukakyuka ki zolabye?
e Kyatwala bbanga ki enkyukakyuka zino okutandika
okuziraba?

Enkyukakyuka zino wakati wa basomesa nabayizi zirabikira nyo
mubayiz abalenzi oba abawala? Mungeri ki?

Nkola ki mu GST z’olowooza ezisinze okuleeta enkyukakyuka mu
ngeri abayizi n"abasomesa gyebakwataganamu? Lwaki enkola zino
zamugaso?

Olina enkyukakyuka gyolabye mu ngeri abayizi
gyebakwataganamu ne banabwe?

e Nkyukakyuka ki z’olabye?
e Enkyukakyuka ezo kyatwala bbanga ki okutandika
okulabika?
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Olina enkyukakyuka zolabye:

Mu ngeri
abayizi/abasomesa
gyebogerezeganyaamu?
Enkyukakyuka mu ngeri
abasomesa
gyebatambuzaamu
emirimu mu kibiina?
Enkyukakyuka mu neyisa
n’empisa?

Abasomesa okwongera
okutegeera obulungi
abayizi babwe na ki
kyebagala?

Waliwo enjawulo mungeri
abasomesa
gyebwogeraganyamu
nabayizi abawala oba
abalenzi?

- Olowooza enkola eno
ebadde nenkizo mu kuyamba
basomesa, bayizi oba bonna?

Olabyewo:

Enkyukakyuka mu ngeri
abayizi
gyebogerezaganyamu?
Enkyukakyuka mu ngeri
abayizi gyebagonjoolamu
obutakkanya mu
masekati gabwe?
Enkyukakyuka mu ngeri
abayizi
gyebekwatirwamu ekisa?
Abayizi okwongera
okukolera awamu
n’okutabagana?
Enjawulo mu
nkyukakyuka wakati
wabayizi abawala
nabalenzi?
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Enkyukakyukazino zezimu ezirabikidde mu bayizi abawala oba

Enkyukakyuka eno esinze nyo

1.8 abalenzi? Mungeri ki? okulab'ikir'a mu bawala oba
balenzi- vice -versa
Olowooza enkola zino zisinze
kugasa:
Nkolaki eza GST z’olowooza nti zezisinze okuleeta enkyukakyuka
1.9 mu ngeri abayizi gyebakwataganamu nebanabwe? Lwaki enkola [®  Bayizi abato mu myaka
zino zamugaso? bwogerageranya ku
bakuzeemu?
e Bawala oba balenzi?
-Abasomesa, abayizi oba
abaddukanya essomero
Olinawo enkyukakyuka gyolabye mu ngeri ggwe oba abalala benyumiriza'mu ssomero
gyebawuliramu nga bali kitundu ku ssomero? lyabwe okusinga bwekyali
1.10 olubereberye?
e Nkyukakyuka ki z’olabye? o
e Kyakutwalira bbanga ki okulaba enkyukakyuka zino? -Wenyumiriza mu kubeera
omusomesa okusinga
bwewawuliranga luri?
Enkyukakyuka zi isi
Ekyukakyuka zinno mu ngerigyebawulilamu nga bali kitunddu " yu' .a yuika zmno'2|smze
1.11 . S kulabikila mu balenzi oba
kushomero yemu mubalenzioba mubawala? Mungeri kyi? .
abawala? Vice-versa?
-Olowooza enkola eno esinze
kugasa basomesa, bayizi oba
Nkolaki eza GST z’olowooza nti zezisinze okuleeta enkyukakyuka |2Paddukanya essomero oba
112 |gy’owulira mu kwenyumiriza mu ssomero? Lwaki enkola zino zali |Ponna?
zamugaso? -Enkyukakyuka eno esinze
kuyamba abalenzi oba
abawala?
Nkolaki ezitabadde nnyo na
mugaso mu:
e Kukyuusa enkolagana
Oyogedde ku nkola eziwera, zZ’olowozezza nti zibadde za mugaso V\fall;at',w abasomesa
mu kuleeta enkyukakyuka mu ssomero lyo. Nkola ki eza GST nrabaylzl
1.13 e Kukyuusa enkolagana mu

Z’olowooza ezitagasizza nnyo? Mu ngeri endala mu ndowoza yo
nkolaki ezitalina nkyukakyuka yonna gyezireese?

bayizi

e Kukyuusa endowooza ku
kutulugunya nempisa

e Kukyuusa engeri
gyewenyumiriza mu
ssomero n’okuwukira
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nga ebikolebwa
bikukwatako butereevu
e Enkola ki zetuyinza
okujjamu mu GST
nezitakyusa
ekigendererwa kya GST
e Eno enkola tebadde
yamugaso enyolwakuba
nzibu ya kutukiriza?

Ebibuuzos:

y’abaana?

2. Okutegeera omugaso gw’ebyo ebiri mu misomo

1. Misomo ki egisinga okusomesebwa n’ejo ejiragajjaliddwa? Lwaki?

2. Okusinziira ku basomesa, masomo ki( bwegabaawo) agasinze okukyuusa endowooza ku (a) entegeera
y’ebikolwa by’okutulugunya abaana, (b) Omugaso gw’obuvunanyizibwa bw’omusomesa, ne (c) engunjula

3. Okusinziira ku basomesa masomo ki(bwegabaawo) agasinze okuleetawo enkuukakyuka mu (a) Neyisa
n’empisa, (b) ensomesa mu kibiina,(c) empuliziganya n’abayizi?

Kati twagala okwogera ku misomo egibaddewo nga emu ku nkola za GST. Okusinga twagala okutegeera
biki mu misomo gino ebyasinga okuba eby’omugaso eri essomero.

2.1

2.2

Tukimanyi nti emisomo egiwerako nga emu ku nkola za GST
Ggibaddewo omuli “Egikwata ku kutuluguny abaana ,”
“Obuvunanyizibwa bw abasomesa, “Nokutumbua empisa
ennungi.”

Mubadde n’emisomo gyengeri ng’eno mu ssomero lyammwe?

Kati twagala tukubuuze ku buli musomo kinakimu.

Ekisooka “Okutegeera ekikwaataku kutulugunya
abaana,”ogugenderera okukyuusa endowooza ku kutulugunya
abaana.

e Nkola ki ezatuukibwako mu musomo guno?

e Lwaki walondawo nkola zino n’oleka endala zonaa?

e Nkola ki mu Musomo (bwezibaawo) z’olowooza nti
zezasinga okuba ez’omugaso mu kutukiriza
ebigendererwa by’ omusomo eby’okukyuusa endowooza
ku kutulugunya abaana?
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-Biki ebyayamba okutuka ku
birubirirwa?
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Ekiddako “Okwekeneenya obuvunanyizibwa bw’abasomesa,”
ogugenderera okuyigiriza abali mu ssomero ku mugaso gw

omulimu gw omusomesa.
-Biki ebyayamba okutuuka ku

e Nkola ki mu musomo guno ezatuukibwako? birubirirwa?

e Lwaki walondawo nkola zino ku ndala zonna?

e Nkola ki mu musomo( bwezibaawo) z’olowooza nti
zezasinga okuyamba mu kutukiriza ebigenderwa by
omusomo ebirubirira okusomesa ku mugaso
gw’obuvunanyizibwa bw’omusomesa?

2.3

N’ekisembayo, "Tulina omusomo” gw’okutumbula empisa
ennungi, oguluubirira enkola z’okweyisa obulungi mu masomero.

e Nkola ki mu musomo guno ezatuukibwaako? “Kiki akyabasopc')z'e:sa

2.4 e Lwaki walondawo nkola zino ku ndala zonna? okutuuka ku biribirirwa?

e Nkola ki mu musomo (bwezibaayo) z’olowooza nti
zezasinga okuyamba mu kutuukiriza ebigenderewa
by’omusomo okulaba nga wassibwawo enkola

z’okugunjula abaana?

3. Okutegeera obukulu bw’okufuna ebirowoozo by’abayizi

Ebibuuzo:

1. Abasomesa kiki kyebalowooza kwebyo byebafunye okuva mu bayizi? Ebirowoozo bino bifiriddwako?What
are teachers’ perceptions of the feedback they have received? Have they acted on feedback?

2. Abasomesa balabyewo enkyukakyuka yonna mu ngeri gyebasomesaamu? Abakulira amasomero balina
enkyukakyuka gyebalabawo? Nkyukakyuka ki zino?

N’ebibuuzo ebitonotono ebiddirira, tugezaako okwongera okumanya ku nkola y’okuwulira ebirowoozo
by’abayizi gyetereddwa mu nkola mu ssomero lyo, gamba nga okussawo akabokisi k’ebirowoozo, enkiiko
wakati w’abayizi n’abasomesa, akakiiko k’abayizi, foomu zokwekenenya enkola y’abasomesa, n’obutabo
bwamawulire obwa bayizi.

Gamba nga:

Ku nkola ezo waggulu, ziriwa ezitereddwa mu nkola mu ssomero |akabokisi k'ebirowoozo,

lyo? Okufuna ebirowoozo by’abayizi, tutegeeza enkola oba enkiiko wakati wabayizi

3.1 engeri abayizi zebeyambisa okugabana endowooza zaabwe ku nabasomesa, akakiiko
ngeri gy’osomesaamu, oba engeri essomero lyabwe oba ekibiina kabayizi, form eziraga engeri
engeri gyebitambuzibwaamu. abasomesa gyebakolamu,

n’obutabo bwabayizi
obufulumya amawulire

- Abasomesa abalala bafunyi
Mufunye endowooza za bayizi okuyita mu nkola zino? Bwekiba ebirowoozo okuva eli

kitufu, biloowozo kki byemufunye? abayizi? Birowoozo ki
byemufunye?

3.2
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Kiki kyolowooza ku birowoozo byewafuna okuva mu bayizi?

Ebirowoozo by’abayizi birina engeri yonna gyebikukyusizzamu mu
ndowooza oba mu bikolwa byo? Bwekiba kityo okyuse mu ngeri
ki?

4. Okutegeera omugaso gwenkola zino ezigobererwa

Ebibuuzo:

-Okkiriziganya nabyo?

-Birina engeri
gyebikuyambyemu oba
nedda?

-Ebirowoozo bino bibadde
bitya ebyomugaso gyoooli,
oba obutabaako kyebigasa?

-Wakitwala mumutima
mulungi?

-Mungeri endala ebirowoozo
bino birina engeri
gyebikukyusizaamu mu ngeri
gyosomesa?

1. Abasomesa/ abayizi bamanyi nti enkola zino weziri n’ebigendererwa byazo? Nkola ki zino?

2. Biki ebisuubirwa okuva mu nkola zino? Bbyo ebizivuddemu bisobodde okutekebwa mu nkola?
consequences implemented?

Kati, twagala okumanya nkola ki ezisobodde okutuukirizibwa mu ssomero lyo, gamba nga omutindo
ogugobererwa n’enneyisa, na biki byolowooza k unkola zino?

4.1

4.2

Nkola ki ezireteddwa mu ssomero nga ekitundu ku kutuukiriza
GST? Ekyokulabirako, ekintu kyonna ekikwaata ku kutulugunya
abaana, empisa ennungi, enneyisa y'omubantu, okwenyumiriza
mu ssomero n’engeri endala zonna zoyinza okulowoozaako.

Osobola okutunyonyola ku biki ebiri mu nkola zino ne
kyezigamba?
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Gamba nga:

Okulwanyisa abaana
okukyokkya banabwe

Okulwaanyisa okutulugunya
mu byokwegatta

Okulwanyisa ebibonerezo
ebirumya mu ngeri yonna

-Kiki ekibaawo nga omuntu
amenye amateeka
agaatekebwawo
okugobererwa?
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Essomero lyo ligoberedde enkola zZ’okumalawo ebibonerezo
ebirumya nokutulugunya abaana?

4.3
(bwekiba bwekityo) Eteeka ligamba ki? Kiki ekibaawo ng’omuntu
taligoberedde?
. . -Baliko engeri
Waliwo omuntu yenna mu ssomero lyo atagoberera nkola zino?
4.4 gyebakangavvulwamu

. . 5
Kiki ekyababaako nga tebazigoberedde? olwokukola kino?

5.0kutumbula enkola za GST

Ebibuuzo:
1. Kiki ekiyinza okukolebwa mu kumanyisa enkola zino?
2.Kusomozebwa ki okuli mu kussa GST mu nkola?

e Abasomesa n’abakulira amasomero ekya basomesa okukyuusa amasomero bakikutte batya?
3. Nkyukakyuka ki eziyinza okugonzaamu mu kutekesa bino mu nkola?

4. Birowoozo ki byotuwa okusobola okutumbula GST?

e Enkola y'emitendera omukaaga eyambye etya?

e Raising Voices ebayambye kwenkana ki?

e Omulimu gw’okumanyisa enkola zino Raising Voices egukoze mu ngeri ematiza?
5. Enkola ya bantu okukola ababiri mugisanze mutya?

e Kiyamba okubeera n’abantu ababiri? Buli omu alina buvunanyizibwa ki? Ofunyeemu okusomozebwa
mu kukola n’abantu ababiri? Babe bakikula kimu oba mukazi na musajja?

Kati, twagala okukubuuza ku ngeri enkola za GST gyeziyinza okutumbulwamu.

Twayogeddeko nawe ku kyebbanga lyewatwaala okulaba
enkyukakyuka mu ssomero lyo, mu nkolagana z’abantu,
okutulugunya abaana, n’okwenyumiriza.

5.1
Mu byonna, olinayo ebirowoozo ku ngeri GST gyeyinza
okukyusibwamu olwo enkyukakyuka neyanguwa okulabika?
- Waliwo enkola zonna
esomelo gyelisanze nga zibu
5.2 Kusomozaki essomero kwelyasanga mu kuteeka GST mu nkola? mukuteka munkola oba
okukiriza? Kiki kyemwakola
kwekye?
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Tukitegeera bulungi nti ebiseera ebimu abasomesa bakyuusa
amasomero.

e Kino kibaddewo mu ssomero lyo nga enkola za GST
zigenda mu maaso?

e Musobodde okweyongerayo n’enkola zino yadde nga
kino kibaddewo?

e Abasomesa n’abakulira essomero kino bakikutte batya
okulaba ng’enkola zino zigenda mu maaso?

Nga bwomanyi, Enkola eno erimu emitendera mukaaga.
Olowooza emitendera gino girina kyegiyamba okusinga
bwegitandibaddewo?

Mwafunayo obuwagizi bwonna okuva mu Raising Voices
bwemwali nga mutekesa GST mu nkola? Buwagizi bwangeri ki?

Mulowooza ki ku buwagizi buno bwemwafuna okuva mu Raising
Voices?

Olowooza Raising Voices eyinza kwongeramu etya amaanyi mu

kuwagira amasomero okutuukiriza enkola eno?

Ababuuza ebibuuzo mulina bameka mu ssomero lyamwe?
Kiyamba okuba nababiri okusinga omu? Lwaki?
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- Olowooza waliwo
emitendera gyonna
egisobola okugattibwa
awamu? Egimu ku mitendera
gino gisobola okugibwawo
ddala?

-Emitendera gino
gyagobererwa bulungi nga
bwegyeddiringana mu
ssomero lyo?

- Ensengeka y’emitendera
gino ebadde ya mugaso?
Ensengeka yaagyo esobola
okukyusibwamu?

- Olowooza essomero lyo
lifunye obuwagizi obumala
okuva mu Raising Voices mu
kutukiriza GST?

-Mwandyagadde obuwagizi
obulala oba
okukendeezamu?

- Buyambi ki bwemusinga
okwetaaga?

- Ababuuza ebibuuzo buli
omu alina buvunanyizibwa
ki?

- Olina okusomozebwa
kwosanze mu kukola
n’abantu abasuka kwomu?
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- Olowooza kiyamba ababiri
bano okuba abekikulka
ekimu? Laaki?

- Magezi ki goyinza okuwa

. - 5
Waliwo enkola endala eziyinza okufuula enkola eno ennyangu? essomero eddala eryagala

5.8 Singa osonola okubawo kyokusamu munkola ya GST okwenyigira mu n!<o|a ya GST
wandikyusizamu kki? naye nga bagala kibaberere
kyangu?
59 Olinayo ekintu ekirala kyonna kyoyagala okutugamba ku nkola

eno kyetutayogeddeeko, oba engeri gyetuyinza okulongosaamu?

Ensisinkano yaffe ekomye wano. Webale nnyo okwetabamu leero. Byotuwadde byamugaso nnyo eri
IDinsight nga tukolaganira wamu ne Raising Voices okulaba nga tutumbula enkola ya GST n’okugifuula
ennyangu.

INTERVIEW GUIDE - TEACHERS

Rutooro:

Ekikaguzo Ebikaguzo ebyo’kwongererezaho

Olyota. Ibara lyange ninye [IBARA]. Ndihanu kuruga mu IDinsight, ekitongole ekikukoragana na Raising Voices
kumanya nkwoku Good School Toolkit ebeire nekora mwi somero lyawe. Kwongera kumanya hakinu, tulimu
nitukaguza ebikaguzo abegi, abasomesa, abakwirukaniza isomero, na bazeire mwi isomero lyawe. Kinu
nitukikora tubatekere hamu ahandi omuntu omu wenka. Kiro kinu, nitwenda kumanya kiki iwe
ekyokutekereza ha mulingo Good School Toolkit ebeire nekoramu mwisomero lyawe. Muno muno kumanya:

-Biki ebikukolwa mu toolkit enu ebisingireyo kukora nebyo ebitakozere kurungi:
- Obuzibu obuli mukuteka Toolkit munkora: kandi,
-Toolkit enu nesobora kusemezebwa eta.

Orasobora kubazaho neitwe ha Good School Toolkit enu hati? Kuhanura kunu nikwija kumara esaha nka
emu.

1. Ebikukola mu GST ebikusingayo kuleta empinduka
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Ebikaguzo ebikuserulilizibwaho:

1. Kusigikira ha bantu boona abakukwatwaho, biki ebikukorwa ebisingireyo kuba by’omugaso mu kulete/ oba
ebisingireyo butaba by’omugaso mukuleta (na habwaki):

e ebihindukire muntekereza ha butabanguko obutali bumu
e Emiringo eyokuhana abaana enungi

e Empinduka mu nkoragana ya begi n’abasomesa

e Empinduka mu nkoragana mu begi

e Kuhura nimugyamu kandi nimwesimisa isomero lyanyu.

2. Kikatwala bwire ki kwetegereza ebintu ebikuru?

Mu rubazo/kuhanura kunu nitwenda otekereze nogaruka enyuma amasomero gatakakingire habwe ekirweire
kya COVID-19 kandi otugambire Good School Toolkit yatekebwaga eta munkoramu bwire obu. Kubanza
nitugenda kukukaguza ebikaguzo ha Good School Toolkit n’'omulingo nkwoku ebeire nekoramu mwisomero
lyawe. Nitwenda kumanya bintu ki eby’isomero lyawe likozere kandi muli ebi byona, biki ebyokutekereza
ngu nibyo byasingireyo kuleta empinduka ozorozere mwisomero lyawe.

Nomanya bwire ki Good School Toolkit yatandikiremu mwisomero [Nomanya mitendera ingaha

1.1
lyawe? Muhikire nkaha mukuteka munkora Toolkit enu? eyakamarwa?

Oli omu habakatebe ka Good
1.2 [Oretabire mukuteka munkora toolkit enu? School mwisomero lyawe?
Habwaki rundi habwaki nangwa?

Eby’okuororaho:

o kuseera ebitekerezo bya begi,
ekyokuroraho nka mumulingo

Webale kubaganaho ebyo. Nkimanyire ngu isomero lyawe lihikire gwo’kutekaho akasanduko
ha [IDARA X] mu mitenderea. Kuhika hati, biki ebikukorwa mu kokutekamu ebitekerezo;
Good School ebikozerwe mwisomero lyawe? e Kutandikaho kooti za begi;

. . ) i
Nyine orukarra orwemiromo yoona eya GST, esengekerwe Emisomo ha kutuntuza

1.3 |kukuwamba kwijukya. Nikisoboka kuba nti emirimo enu yoona

) o .
etatebwe munkoro haisomero lyawe. enungi n’obujunanizibwa
bwa’basomesa;

abaana, Emiringo eyokuhana

e foomu zokupima omulingo
abasomesa bakukoramu;

e enkurato ezikugeita abegi na
basomesa;

e Kubaga n’okusemeza
amateeka n’ebyokugenderaho

Mildmay Research Clearance Application Package




1.4

15

1.6

1.7

0 IDinsight

Hati nitwenda kumanya mpinduka ki ezorozere ha isomero lyawe
na biki ebikukorwa mu Good School ebyo’kutekereza ngu nibyo
biresere empinduka zinu.

Oine empinduka yoona oyorozere mu mulingo abegi na’basomesa
bakukoraganamu?

e Mpinduka ki ezorozere?
o Kikamara bwire ki empinduka zinu kutandika kubaho?

Empinduka zinu munkorogana hagati y’abasomesa n’abegi nizo
zimu rundi z’embaganiza hali abegi aboojo vs abegi abaisiki? Zita?

Biki ebikukorwa mu Good School ebyokutekereza ngu nibyo byali
byomugaso muno habwe empinduka ezorozere mu nkoragana
ya’begi na abasomesa? Habwaki emirimo enu y’'omugaso?

Oine empinduka yoona oyorozere mu mulingo abegi
bakoraganamu?

e Mpinduka ki ezorozere?

DATA. DECISIONS. DEVELOPMENT.

mwisomero lyoona
nebichweka ebihereineho.

Orarozereho:

e Empinduka mu mulingo
abasomesa/abegi
bakubazamu?

e Empinduka mu mulingo
abasomesa bakwegesamu?

e Empinduka mu ntekereza
ne’miringo yo’kuhanamu?

e Abasomesa kwongera
kwetegereza abegi?

e Empinduka mu mulingo
abasomesa bakubaza rundi
kukoragana n’abegi aboojo vs
abegi abaisiki?

Abegesa babaza rundi bakorogana
n’abegi aboojo mumulingo
ogutakusisana n’abaisiki?

- Notekereza ekikorwa kinu kyali
kyomugaso muno ha basomesa
rundi abegi oba kyali nikyo kimu
ha boona?

Orarozereho:

e Empinduka mu mulingo abegi
bakubazamu na batahi babo?
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o Kikamara bwire ki empinduka zinu kutandika kubaho?

Empinduka zinu munkorogana hagati y’abasomesa n’abegi nizo
zimu rundi z’embaganiza hali abegi aboojo vs abegi abaisiki? Zita?

Biki ebikukorwa mu Good School ebyokutekereza ngu nibyo byali
byomugaso muno habwe empinduka ezorozere mu nkoragana
ya’begi? Habwaki emirimo enu y’'omugaso?

Haroho empinduka zoona ezorose oba abandi mukuhura
nimugyamu mwisomero lyanyu?

e Mpinduka ki ezorozere?
o Kikamara bwire ki empinduka zinu kutandika kubaho?

Empinduka zinu ezokwegondeza mwisomero nizo zimu rundi
zembaganiza hati y’abegi abooja n’abaisiki. Kiri kita?

e Empinduka mu mulingo abegi
bakumaraho?
obutakwatagana?

o Abeegi kukwatirwangana
ekisa?

® Abegi nibongera kukoragana?

e Embaganiza mu mpinduka mu
begi aboojo ha ebeisiki?

Abegi aboojo arabire mumbinduka
nyingi kukiraho abegi abaisiki?

Notekereza ngu ebyakozirwe
bikaba byomugaso habwa:

® Abeegi abaato vs. abeegi
abakuru?
e Abaisiki vs Aboojo?

-Abasomesa, abegi, rundi
abakwirukanya isomero lyanyu
nibahura nibesimisa isomero
lyangu kusinga enyumaho?

-Nohura noyesima kuba musomea
kukira enyumaho?

-Empinduka enu ekwasireho abegi
aboojo vs abegi abaisiki mu
mulingo ogutakusisana?

Abegi aboojo arabire mumbinduka
nyingi kukiraho abegi abaisiki?

1.12

Biki ebikukorwa mu Good School ebyokutekereza ngu nibyo byali
byomugaso habwe empinduka mu kuhura nimugyamu
mwisomero lyanyu ozoroze? Habwaki emirimo enu y’'omugaso?

-Notekereza ekikorwa kinu kibeire
kyomugaso muno ha basomesa,
ha begi oba kyali nikyo kimu ha
bona?

-Empinduka enu ekwasireho abegi
aboojo vs abegi abaisiki mu
mulingo ogutakusisana?
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Biki ebikukorwa ebitali
by’omugaso ha:

e Kuhindura enkoragana hagati
ya basomesa na begi

e Kuhindura enkoragana mu
begi abatali bamu

Hati wangambira ebikukorwa ebitali bimu eby’okutekereza ngu ® Kuhindura entekereza ha

1.13 |nibyo byalesereho empinduka ezitali zimu ha isomero lyawe. Biki
ebikukorwa mu Toolkit enu ebyokutekereza ngu nibyo bitabeire
byo’mugaso muno kutwaliza hamu? Mubindi, mu kurora kwawe,

biki ebikukorwa abitalaresere empinduka yoona? mwisomero
-Mirimoki kakuba yali eihirwemu

butabanguko neby’okuhana
e Mukuhindura omulingo
omuntu akuhura namugyamu

mu toolkit, tiyakuhindwire enkora
enungi eya program enu?
-Omulimo gunu nigutwarwa kuba
gutali gw’ omugaso habwokuba
gugumire kuteekwa munkora?

2. Kwetegereza omugaso gwebiri mu misomo

Ebikaguzo Ebikuserulilizibwaho:
1. Bichweka ki mu misomo ebikusinga muno kwegesebwa/ebitakwegesebwa muno? Habwaki?

2. Kusigikira ha basomesa, bichweka ki (obubiraba biroho) ebyasingireyo mu kuletereza empinduka ha (a)
muntekereza ha butabanguko obutali bumu mu baana, (b) omugaso gw’obujunanizibwa bw’omusomesa, (c)
emihanda endi eyekusobora kurabwamu kuhana abaana?

3. Kusigikira ha basomesa, bichweka ki (obubiraba biroho) ebyasingireyo mu kuletereza empinduka ha (a)
emiringo y’'okuhanamu, (b) kwegesa mu kilasi/class, (c) kubaza n’abegi?

Hati nitwenda kubaza ha misomo eyabeireho nka kimu ha bine kukorwa mu Good School Toolkit. Nitwenda
kumanya kichweka ki mu misomo ekyali k’'yomugaso muno ha bw’isomero lyawe.

Nitukimanya ngu haroho emisomo eyekukorwa nka emu ha biine
kukorwa mu Good School Toolkit, halimu emisomo ha
“kwetegereza kutuntuza abaana”, “kuzura obujunanizibwa bwa

51 basomesa” na “kwimukya emiringo eyokuhana abaana enungi’.

Haroho omusomo gwona nka gunu ogurabeirho ha isomero
lyawe?
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Hati nitwenda kukukaguza ha misomo enu, gumu hali gumu.

Ekyokubanza kiri “kwetegereza kutuntuza abaana”
ekikugendererwamu kuhindura entekereza ezitali zimu mu
kutuntuza abaana.

Bichweka ki mu musomo gunu ebya yegesibwe?

e Habwaki okakomamu ebyo ebichweka ha bindi?
Bichweka ki mu musomo (obubiraba biroho)
eby’okutekereza ngu nibyo byali byenkizo muno mu
kurora ngu ekigendererwa kyo kuhindura entekereza ha
kutuntuza abaana kihikwaho?

Ekikuhonderaho kiri: “Kuzora obujunanizibwa bw’abasomesa”
ekikugendererwamu kwegesa ba memba mwi’somero ha mugaso
gw’obujunanizibwa bw’omusomesa.

e Bichweka ki mu musomo gunu ebya yegesibwe?

e Habwaki okakomamu ebyo ebichweka ha bindi?

e Bichweka ki mu musomo (obubiraba biroho)
eby’okutekereza ngu nibyo byali byenkizo muno mu
kurora ngu ekigendererwa kyo kwegesa abagwetabiremu
ha mugaso gw’obujunanizibwa bwo musomesa
kihikwaho?

-Kiki ekyafoire ebichweka mu
misomo enu birungi/kutambura
kurungi?

-Kiki ekyafoire ebichweka mu
misomo enu birungi/kutambura
kurungi?

2.4

Ekyo’kumalira, twine omusomo gwo “Kwimukya emiringo
eyo’kuhana abaana enungi” ogukugendererwamu kwongera
kwimukya kukozesa emiringo enungi eyokuhanu mu masomero.

e Bichweka ki mu musomo gunu ebya yegesibwe?

e Habwaki okakomamu ebyo ebichweka ha bindi?

e Bichweka ki mu musomo (obubiraba biroho)
eby’okutekereza ngu nibyo byali byenkizo muno mu
kurora ngu ekigendererwa kyo kwegesa abagwetabiremu
ha kukozesa emiringo enungi eyokuhanu abaana
kihikwaho?

-Kiki ekyafoire ebichweka mu
misomo enu birungi/kutambura
kurungi?

Ebikaguzo ebikuserulirizibwaho:

3. Kwetegereza omugaso gw’omulingo abegi bakusobora kubaza/kugarayo ebikufaho/ebikubasasa

1. Abasomesa nibatekereza ki ha makuru agubakutunga mu mulingo gwo’kugarayo ebikuba/ebikubasasa
abegi? Beine ekibakozere ha bikugarwayo?

2. Abasomesa beine empinduka yoona eyibarozere obubakuba nibegesa? Kandi abakwirukaniza isomero?
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Mu bikaguzo ebikugarukaho, nitulengaho kwega ebikukiraho ha miringo etali emu eya abegi bakusobora
kukozesa kubaza/kugarayo ebikubafaho/ebikubasasa mwisomero lyawe nka akasanduko kokutekamu
ebitekerezo, enkurutaro z’ omurwijwire hagati ya begi na basomesa, akatebe ka begi, foomu zokupima
omulingo abasomesa bakukoramu, no’kutera obutabo/amabaruha agakumanyisa ebikufa haisomero.

3.1

3.2

3.3

3.4

Miringo ki eyo’kuragayo/kubaza ebikubafaho/ebikubasasa mu
begi eyi mutekere mu nkora mwisomero lyawe? Obutukugamba
“kuragayo/kubaza ebikubafaho/ebikubasasa” nitumanyisa ebintu
rundi emihanda abegi bakusobora kukozesa kubagana
ebitekerezo byabo hamulingo okusomesamu,oba nkwoku isomero
rundi kilasi/class yabo ekukora kutwaliza hamu.

Oratungireho obutumwa bwona ha bikukwata/kufa ha begi mu
milingo enu? (obukiraba ego) Buka butumwa ki?

Kiki ekyo’kutekereza ha butummwa ha bikukwata/kufa ha begi
obuwatungire?

Obutumwa ha bikukwata/kufa ha begi bwine omulingo gwona
nkwoku buhindwiremu ebitekerezo byawe rundi ebikorwa
byawe? Obweraba eri “ego”, mu mulingo ki?

Mildmay Research Clearance Application Package

nka:

akasanduko kokutekamu
ebitekerezo,

enkurutaro z’ omurwijwire hagati
ya begi na basomesa,

akatebe ka begi,

foomu zokupima omulingo
abasomesa bakukoramu,
n’okutera obutabo/amabaruha
agakumanyisa ebikufa haisomero

- Abasomesa abandi batungire
obutumwa kuruga mubegi? Biki
ebibakugambire?

-Noikiriziganya nabwo?

-Bubeire bwo’mugaso oba
tibubeire bwo’mugaso?

-Obutumwa ha bikukwata/kufa ha
begi bunu bubeire bwo’mugaso
mu mulingo ki oba tibubeire
bwo’mugaso?

-Okakitwara muburungi?

-Mubindi, obutumwa ha
bikukwata/kufa ha begi bwine
omulingo gwona nkwoku
buhindwiremu omulingo
okusomesamu?
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4. Kwetegereza omugaso gwa “engenderwaho”/amateka

Ebikaguzo ebikuserulilizibwaho:

1. Abasomesa/ abegi bamanyire ha kubaho kwe ‘ngenderwaho/amateeka” nebigakusobora kuleta?
ngenderwaho/amateeka ki ganu?

2. Biki ebikunihirwa kuruga mu ngenderwaho/iteeka eri takwitira muntu ha liso? Ebikurugamu nibitekebwa
mu nkora?

Hati, nitwenda kumanya ngenderwaho/mateeka ki agatekerwe munkora ha isomero lyawe, nka omulingo
gw’omuntu aine kwerabyamu, na kiki ekyo’kutekereza ha ngenderwaho/mateka ganu.

4.1

Ngenderwaho/mateeka ki agatekerwe mu nkora mwi’somero
lyawe nka emu ha milingo yo’kurora ngu Good School Toolkit
ekora? Ekyokuroraho,iteeka lyona erine akakwate n’okutuntuza
abaana, kuhana abaana okurungi/okukwikirizibwa, engeso
ezikwikirizibwa, kwenyumiririza mwisomero, oba ekintu kyona
ekokusobora kutekerezaho?

Nka:

-Engenderwaho/Iteeka erikutanga
kutuntuza abandi

-Engenderwaho/Iteeka erikutanga
kutalibaniza abaana mu ngeso mbi
nka kuterana nabo, kubahamba
ne bindi

-Engenderwaho/Iteeka erikutanga
kuha abaana ebifubiro ebya maani

4.2

4.3

4.4

Nosobora kutusobororra kiki kyenyini engenderwaho/amateeka
ganu ekigakugamba?

Isomero lyawe litekere munkora iteeka eritakwitira muntu weena
ha liiso mu kutuntunza abaana no’kubaha ebifubiro ebya amaani?

(Obweraba eri ego) Iteeka nirigamba ki? Biki ebikusobora kuruga
mu butahondera iteeka linu?

Haroho omuntu weena mwi’somero atarahondira iteeka linu
enyumaho? Kiki ekyabeireho obuyahozere ekyo?

5. Kwongera kusemeza GST

Ebikaguzo ebikuserulilizibwaho:
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Biki ebikusobora kuruga
mukuhenda amateeka ganu?

Bakabonerezebwa nkwoku iteeka
likugamba?

1. Nitusobora tuta kuteka munkora omulingo gw’okwetegereza ensonga enkuru?
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2. Buzibu ki obwamani obuli mukuteeka GST mu nkora?

e Abasomesa na’bakwirukaniza isomero nibakora ki kurora ngu tibatalibanizibwa kuruga mwisomero
kwa basomesa bandi?

3. Biki ebikusobora kuhindurwa bikasobozesa kuteeka GST munkora?
4. Ebitekerezo eby’okusemeza GST nibyo biha?

e Emitendera mukaga emanyirwe nka “Six step structure” neyamba eta?
e Obusagiki/obukonyezi obumwatungire kuruga Raising Voices bukaba buli buta?
e Raising Voices erimu netendeka kurungi kurora ngu ebigendererwa byoona bihikwaho?

5. Akakodyo kokukozesa abantu babiri akamanyirwe nka “two protagonists” nikakora kata?

e Nikiyamba kuba na’bantu babiri? Obujunanizibwa bwa bilu omu nibwo buha? Kulemesebwa ki okuli
mu kukora n’abantu babiri? Buli muntu eine kuba wekikura kye?

Hati nitwenda kukukaguza ebikaguzo ha kiki ekyo’kutekereza nikyo kikusoborwa kukwora kurora GST
program nesemezebwa.

Tubalizeho enyumaho ha bwire obwotweire kwija kurora
empinduka mwi’somero lyawe mu nkoragana, entekereza ha
butabanguko n’okuhana, kandi nokuhura nimujamu mwi’somero

lyanyu.
5.1 yany

Mu kutwaliza hamu, oine ekitekerezo kyona ha mulingo GST
ekusobora kusemezebwamu nikwo empinduka erahuke?

- Haroho emirimo yoona eyebaire

egumiire isomero lyawe kuteeka
Kulemesebwa ki okwi ‘somero lyawe kurabiremu mu kuteka GST 8 Y
5.2 munkora? Okakora ota kuteka

munkora? . )
munkora emirimo enu (rundi
bitateekwe munkora n’akake?)

Nitukimanya ngu haroho abasomesa obubahindurwa bagenda
mumasomero agandi.

53 e Kinu kirabeireho Toolkit erimu netekebwa munkora?
Nosobora kugumizamu na Toolkit kinu obukikuhabo?
e Kinu abasomesa na’bakwirukaniza isomero nibakimara

bata kurora ngu Toolkit egumizamu?
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Nkwoku okimanyire, Toolkit einemu emitendera mukaga (6).
Emitendera enu mukaga notekereza neyamba eta
obwokugerageranya no’butaba na mitendera yo’kuhondera?

Mukatunga obusagiki/obukonyezi bwona kuruga mu Raising
Voices obumwali nimuteka munkora GST? Bukonyezi ki?

Kiki ekyokutekereza ha busagiki/bukonyezi isomero lyawe
obulyatungire kuruga mu Raising Voices?

Notekereza Raising Voices nesobora kuyamba eta amasomero
kurora ngu gateka munkora Toolkiy enu?

Abantu abutukweta protagonists mwine beingaha mwisomero
lyanyu? Nikiyamba kuba na protagonist omu? Habwaki?

Haroho kuhinduramu kwona okwokutekereza ngu nikwo
kukusobora kurahusyaho kuteeka Toolkit munkora?

Kakuba wali oliwokuhindura enkora ya toolkit, kiki
ekiwakuhindwiremu?

Haroho ekintu kyona ekindi ekiwakugondeze kutugambira ha
bikukorwa muToolkit ekitutabalizeho oba nkwoku Toolkit
ekusobora kusemezebwa?
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-Notekereza haroho emitendera
eyekusobora kugeitwa? Haroho
emitendera eyekusobora
kwihirwamu kimu?

-Emitendera enu mukagihondera
nkwoku ekuhonderangana
mwi’somero lyanyu?

-Amitendera enu bakagisengeka
kurungi? Oba bagihindure nkoku
ekuhondera ngana?

-Nohura ngu isomero lyawe
litungire obukonyezi/obusagiki
obukumara kuruga mu Raising
Voices kuteka munkora Toolkit?

-Mwakugondeze obusagiki
obundi? Oba babukesyeho?

-Bukonyezi ki obwakubeire
bwomugaso muno habwe isomero
lyawe?

-Obujunanizibwa bwa buli muntu
nibwo buha?

-Haroho obuzibu bwona
mukukora na protagonist baingi
babiri?

-Nohura ngu ky’omugaso ba
protagonist kuba b’obuhangwa
butakusisana? Habwaki rundi
habwaki nangwa?

-Magezi ki aguwakuheire isomero
erindi erikwenda kuteeka Toolkit

munkora beitu nilyenda omulingo
ogu’rahukire/ogwa bwangu?
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Hanu niho twamaliriza kuhanura/orubazo rweitu. Webale muno kurwetabamu kiro kinu. Ebyo’garukiremu
nibigenda kuyamba muno IDinsight obweraba nekora na Raising Voices kurora ngu Good School Toolkit
bagisemeza kandi erahukira amasomero kugiteka munkora.
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INTERVIEW GUIDE - STUDENTS
English:

S.N. Interview question Probes

Hello. My name is [INTERVIEWER NAME]. | am here from IDinsight, the organisation working with Raising
Voices to understand how the Good School Toolkit has been working at your school. To learn more about
this, we are doing interviews and focus groups with a few teachers, students, administrators, and parents at
your school. Today, we want to know what you think about how the Good School Toolkit has been working in
your school, particularly to understand:

-- which activities in the Toolkit have been most and least effective; and,
-- how the Toolkit could be improved.

Will you be able to speak with us about the Good School Toolkit now? This interview will take about an
hour.

1. GST activities most contributing to change

Research Questions:
1. According to stakeholders, which activities have been most/least important for contributing to (and why):

e Changed perception of violence

e Positive discipline practices

e Changes in relationships between students & teachers
e Changes in relationships between students

o Feelings of belonging & connection to school

2. How long did it take to understand key ideas?

For this interview, we would like you to think back to before schools closed due to the COVID-19 pandemic
and how the Good School Toolkit was being implemented at this time. First, we’re going to ask some very
broad questions about the Good School Toolkit and how well you think it’s been working at your school.
We’d like to know which activities your school has done and which of these you think were the most

important.
11 Do you know about the Good School Toolkit? = What do you [Make sure this question doesn’t
' know about it? go too long — 2-3 minutes max]

. L . o - Are you a member of the Good
Have you been involved with implementing the Toolkit in any .
1.2 School Committee at your school?

way? If so, how have you been involved?
y ’ y Why or why not?
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Thanks for sharing that. Up until now, which Good School
activities have happened at your school so far?

| have a list here of all of the GST activities to help jog your
memory. The activities in bold are the ones students are generally
most involved in. It is possible that not all of these activities were
implemented at your school.

Now we’d like to understand what changes you have seen at your
school and which Good School activities you think made those
changes happen.

Have you noticed changes in how you or your peers interact with
your teachers?

e Which changes have you noticed?
e When did you start noticing these changes?

Are these changes in how students interact with teachers the
same or different for male students vs. female students? How so?

What Good School activities do you think were most important
for these changes in your relationship or your peers’ interactions

For example:

e seeking student feedback, for
example in the form of a
suggestion box;

e establishing a student court;
workshops about violence
against children, positive
discipline, and the role of
teachers;
teacher evaluation forms;
school-wide meetings
between teachers and
students; and,

e drafting and updating rules,
regulations, and policies
including the whole school
community.

Have you noticed:

e changes in how teachers talk
to you and your peers?

e changesin how teachers are
teaching?

e students being more willing to
participate in class by sharing
their thoughts and ideas in
class?

e changes in whether students
approach their teachers and
tell them about problems they
have?

e changes in how motivated
students are to do well in
school?

- Do teachers communicate or
interact with male students
differently from female students?

- Do you think this activity was
more important for teachers,
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with your teachers? Why were these activities important?

Have you noticed changes in how you and your peers interact
with one another?

e Which changes have you noticed?
e When did you start noticing these changes?

Are these changes in how you and your peers interact with each
other the same or different for boys vs. girls? How so?

Which Good School activities do you think were most important
for these changes in interactions between students? Why were
these activities important?

Have you noticed changes in feeling more respected at school or
feeling more proud of your school for yourself or your
classmates?

e What changes have you noticed?
e When did you start noticing these changes?

Are these changes in feeling more respected at school or feeling

more proud of your school the same or different for boys vs. girls?

How so?
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more important for students, or
the same for both?

- Do you think this activity was
more important for male students
or female students, or the same
for both?

Have you noticed:

e changes in how students talk
to each other?

e students being kinder to one
another?

e students being more
encouraging of each other?

e students working together
more?

- Have boys experienced more of
this change than girls or the
opposite?

Do you think these activities were
more important for:

e Younger students or older
students or the same for
both?

e Girls or boys or the same for
both?

- Are you more excited to come to
school than you used to be?

- Do you feel safer at school?

- Do you do anything to try to
make your school better or nicer,
e.g. cleaning, organizing,
decorating?

- Have boys experienced more of
this change than girls or the
opposite?
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- Do you think this activity was
more important for teachers,

students, or administrators, or
Which Good School activities do you think were most important

1.12 |for making these changes happen? Why were these activities
important? -Has this activity been more

important for male students or
female students or has it been the
same for both?

was it the same for everyone?

Have you noticed changes in the community related to violence
against children, positive discipline, or pride for the school?

e What changes have you noticed?
e How long did it take for these changes to occur?

Which Good School activities were the most important for these

changes?

Which activities were the least

important for:

e Changing relationships
between teachers and
students

e Changing relationships

You’ve now told me about a number of activities that you thought between different students
were important for making changes at your school. Which Toolkit |® Changing what happens when
1.13 |activities do you think have been the least important overall? In a student does something
other words, in your perspective, which activities did not change they’re not supposed to
anything in your school? e Changing students feeling

more respected at school and
more proud of their school

Which activities, if they were
taken out of the Toolkit, would
not change the overall program
very much?

2. Understanding importance of workshops’ content

Research Questions:
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1. In which sessions do students take away the most ideas? Which ideas?

Now we want to talk about the workshops that happened as part of the Good School Toolkit. In particular,
we want to know which sessions in the workshops taught you the most.

2.1

2.2

2.3

We understand that there are a few different workshops or
meetings that take place as part of the Good School Toolkit,
including meetings about “Understanding Violence Against
Children,” “Exploring the Role of Teachers,” and “Developing
Positive Discipline.”

Did you attend any of these meetings?

Which ones?

Now we want to ask you about each meeting one by one.

First is “Understanding Violence Against Children,” which teaches
about the effects of violence against children in schools

e How long were the meetings? [only probe on those that
were 40 mins or longer]

e Which topics in this meeting do you remember talking
about?

e Did you learn anything from these meetings? (If yes) What
did you learn?

e Which of the topics do you remember learning the most
about? Why do you think you learned so much about this
topic?

Next is “Exploring the Role of Teachers,” which talks about why
being a teacher is such an important job.

e How long were the meetings? [only probe on those that
were 40 mins or longer]

e Which topics in this meeting do you remember talking
about?

e Did you learn anything from these meetings? (If yes) What
did you learn?

e Which of the topics do you remember learning the most

[If asked for a definition of
“workshop/meeting”]

- By “workshop” or “meeting,”
we’re talking about the
discussions led by teachers that
happened outside of your regular
classes on Good School topics like
violence against children, the role
of teachers, and positive
discipline. These should have
lasted for an entire lesson (40
mins or longer)

- What about these meetings
made them good/successful?

-Was it about the activities?
Which activities do you remember
doing on this topic? Who led
them?

[Activities may include games,
stories, reflections, talking about
shared experiences, group work]

- What about these meetings
made them good/successful?

-Was it about the activities?
Which activities do you remember
doing on this topic? Who led
them?

Mildmay Research Clearance Application Package




‘ I D . . | It
DATA. DECISIONS. DEVELOPMENT.

about? Why do you think you learned so much about this
topic?

Finally, we have “Developing Positive Discipline”, which aims to
show other ways that teachers can discipline students that can
create more positive experiences for students - What about these meetings

. ?
e How long were the meetings? [only probe on those that made them good/successful?

were 40 mins or longer] -Was it about the activities?
2.4 e Which topics in this meeting do you remember talking Which activities do you remember
about? doing on this topic? Who led

e Did you learn anything from these meetings? (If yes) What|them?
did you learn?

e Which of the topics do you remember learning the most
about? Why do you think you learned so much about this
topic?

3. Understanding the importance of student feedback mechanisms

Research Questions:

1. For students that have used feedback mechanisms, have they observed feedback being acted on? How
does that influence their experience in the classroom?

With the next few questions, we are going to ask you about the different ways that students can give
feedback to their teachers, such as the suggestion box, school-wide open meetings between students and
teachers, the student council, teacher evaluation forms, and student magazines or newsletters, and how
they are working.

Such as:
What are the different ways at your school that students can give

feedback to teachers or to the headmaster? suggestion box,

school-wide open meetings

3.1 between students and teachers,
In other words, if you had an opinion about your teacher or your  |st,dent council,
school that you wanted to share with your teacher or the
headmaster, how would you do this? teacher evaluation forms, and
student magazine or newsletter
3.9 Have you used any of these things to give feedback? Do other - Why or why not?

students in your class use them?

- Do you prefer to give feedback in
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(If yes to 3.2) What feedback has been given to your teachers,
either by you or by other students?

Have you noticed any changes in your classroom or teacher after
sharing this feedback? (If yes) What kinds of changes have you
noticed?

(If yes to 3.4) Has this changed your experience in your classroom
and in your school? How so?

one way instead of another?

- If you wanted to give feedback to
your teacher, how would you do
it?

Has the feedback changed the
way that your teachers:

e talk to you or your peers?

e teach?

e respond when a student does
something bad?

- Has it changed your relationship
with your teacher?

- Has it changed the rules of your
classroom?

- Has it changed how you feel
about your class/school?

4. Understanding the importance of policies

Research Questions:

1. Are teachers/children aware of the existence of policies and their consequences? Which policies?

2. What are the expectations around consequences of the zero tolerance policy? Are consequences
implemented?

Now, we want to understand which school rules have been implemented at your school, such as the school
standards or Code of Conduct, and how they work.

4.1

Do you know if there have been any new policies in your school
because of the Good School Toolkit? For example, any new rules
and regulations that everyone in the school must follow related to
violence against children, corporal punishment, positive discipline,
bullying, or anything else you can think of.
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Such as: anti-bullying policy, anti-
sexual violence policy, anti-
corporal punishment policy

- Did you or other students
participate in creating any of
these rules and regulations?
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4.2 |Do you know what exactly these rules and regulations say?

Has anyone at the school previously broken the rules and

4.3
regulations? What happened when they did that?

5. Improving the GST

Research Questions:
1. How might the process for understanding key ideas be expedited?

2. What are suggestions for improving the GST?

Now, we would like to ask you about how you think the GST program could be improved.

5.1 |Do you have any ideas for how the GST could be made better?

Is there anything else you would like to tell us about any of the
5.2 |activities in the Toolkit that we didn’t talk about that you think
could be made better?

- What happens when someone
breaks the rules?

- Did they face the consequences
that they were supposed to?

- Which activities do you think
schools should focus on the most?

- Which activities do you think
schools should not focus on or not
implement (because they are not
helpful)?

That’s the end of our interview. Thank you very much for participating today. Your responses will be very
helpful to IDinsight as we work with Raising Voices to make the Good School Toolkit even better for your

school and other schools.
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INTERVIEW GUIDE - STUDENTS

Luganda:

Ekibuuzo Okunonyereza

Gyebaleko, Erinnya lyange nze [TEKAWO ERINNYA LYO]. Nvudde mu IDinsight ekitongole ekikolera awamu
ne Raising Voices okusobola okutegeera engeri enkola za Good School Toolkit gyezibadde zitambulamu mu
ssomero lyo. Okusobola okutegeera kino tugenda tubuuza ku basomesa, abayizi, abakulira
amasomero,n’abazadde mu ssomero lyo. Leero kyetwagala okumanya kyekyo ky’olowooza ku ngeri enkola
zino gyezikwatiddwamu mu ssomero lyo tusobole okutegeera:

-Nkola ki ezisinze n’ezo ezikwebedde mu kutuukiriza ebigendererwa,
-N’engeri enkola zino gyeziyinza okwongerwamu amaanyi.

Onasobola okwogerako naffe ku nkola zino kati? Kino kiyinza okututwalira obudde bwa sawa ng’emu.

1. Enkola za GST ezisinze okuleeta enkyukakyuka

Ebibuuzo:

1. Okusinziira ku bakwatibwaako ensonga eno, nkola ki ezisinze nezi ezikwebedde mu kuleetawo ( era Iwaaki):

e Enkyukakyuka mu kutegeera okutulugunya

e Empisa ennungi n’eneyisa

e Enkyukakyuka mu nkolagana wakati w’abayizi n"abasomesa

e Enkyukakyu a mu nkolagana ya bayizi bokka na bokka.

e Okuwulira ng’ebikolebwa mu ssomero bikukwatako butereevu.

2. Kyakutwalira bbanga ki bino okubitegeera?

Mu mboozi eno, twagala oddeko emabega katono nga amasomero teganaba kuggalwawo olw’ekirwadde ki
CO